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Abstract

In an ethics coutse, one of the
important ways for students to separate ethical
values and problems from other problem
clusters and to learn how to evaluate ethical
values and decision-making is to use the method
of case analysis

The study was performed descriptively
in order to determine the effect of the use of
case analysis method under the scope of a
nursing ethics course in terms of students’
assessment skills regarding ethical problems.

The study was conducted descriptively
in order to determine the effect of the use of the
case analysis method on students’ assessment
skills of ethical problems in teaching an ethics
course in nursing. 58 students taking the ethics
course in the undergraduate program at the
Nursing Department at Gazi University in the
Health Sciences Faculty during the 2009-2010
academic years constituted the sample for the
study. Research data were obtained by using a
data collection form. This form included a total

Vaka analiz yonteminin
hemsirelik 6grencilerinin etik
sorun degerlendirme
becerilerine etkisi'

Ozet
Etik dersinde 6grencinin, etik degerleri,
etik  sorunlart diger sorun  kiimelerinden
ayirmasini, bir etik degerin harcanma gerekgesini
ve etik karar verme siirecini 6grenebilmesinin
onemli bir yolu vaka analizi ile ¢calismaktir.
Arastirma, Hemsirelikte Etik Dersi’nin
ogretiminde vaka analizi yonteminin
kullanidmasmin ~ 6grencilerin =~ etik  sorunu
degerlendirme becerilerine etkisini belirlemek
amactyla tanimlayict olarak yapimistir.
Arastirmanin  6rneklemini,  2009-2010
egitim-Ogretim yilinda bir Universitenin Saglik
Bilimleri Fakiiltesi Hemsirelik Bolimi lisans
programinda yer alan Hemsirelikte Etik Dersi’ne
devam eden 58 6grenci olusturmustur.
Arastrmanin  verileri, veri toplama
formu ile elde edilmistir. Veri toplama formu;
arastirmacilar tarafindan hazirlanmis dort vaka
ve bunlara iliskin iki soru, 6grencilerin akademik
ortalamast ve etik ile ilgili bilimsel bir programa
katilma durumlarina iliskin iki soru olmak tizere
toplam 10 sorudan olusmustur. Veri toplama
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of ten questions, two of which were related to formu, Hemsirelikte Etik Dersi'nde farkl
each of four cases, and two of which were zamanlarda 3 defa uygulanmistir. Verilerin
related to the students’ participation in a degerlendirilmesinde  sayiy,  ylzdelikler — ve

scientific program regarding ethics and their
academic averages. A data collection form was
used three times in the nursing ethics course.
Numbers, percentages, and a Cochran Test were
also used in the assessment of data.

In the first case, it was determined that
the students’ awareness of the nature of
common violations of ethical principles had
increased over time but that the differences
were not statistically significant. In the second
case, students’ awareness of the ethical values
involved and the sources that they referred to in
making ethical decisions were examined and it
was determined that the difference was
statistically significant. In the third and the
fourth cases, it was found that the students’
awareness of the presence of characteristic
ethical dilemmas had increased gradually in each
phase but that the difference was not statistically
significant.

In line with these results, it is suggested
here that the case analysis method may be used
effectively for students taking an ethics course
and that this study could be repeated using a
large sampling group in order to determine
whether students have enough understanding of
common ethical problems.

Keywords: Nursing students; case analysis
method;  ethical  decision-making;  ethical
problem; ethical dilemma.

(Extended English abstract is at the end of this

document)

GIRIS

Cochran Testi kullanilmistir.

Ogrencilerin  birinci vakada, etik ilke
ihlalini ve etik ilke ihlalinin niteligini bilme
durumlarinin  zamanla arttg ancak, farkin
istatistiksel agidan anlamli olmadigr saptanmistur.
Ogrencilerin ikinci vakada, harcanan etik degeri
ve etik karar vermede rehber alacaklar
kaynaklari bilme durumlari incelenmis ve farkin
istatistiksel acidan anlamli oldugu belitrlenmistir.
Ogrencilerin iiciincii ve dordiincii vakada, etik
ikilemin varligini ve etik ikilemin 6zelligini bilme
durumlarinin  her uygulamada giderek arttig
ancak, farkin istatistiksel acidan anlamli olmadig:

bulunmustur.
Bu sonuglar  dogrultusunda, etik
derslerinde, 6grencilerin  etik  sorunlart  ve

ikilemleri kavrayabilmeleri icin vaka analizi
yonteminin kullaniimast ve bu calismanin genis
orneklem  grubu  Uzerinde  tekrarlanmast
onerilmektedir.

Anahtar Kelimeler: Hemsirelik O6grencileri;
vaka analiz yontemi; etik karar verme; etik
sorun; etik ikilem.

Hemsirelik saglikli/hasta bireylerin bakim gereksinimlerini karsilamaya odaklanmis bir
meslektir (Alpar, 2008; Birol, 2009; Inanc, 2000; Nahcivan, 2012; Pottery & Perry, 2009).

Hemsireligin ugras alaninin merkezini “kisi”, ugrasma bicimini ise “bakim” olusturmaktadir. Kisi

etik bir 6zne, bakim ise etik bir eylemdir.

Degisen bilim ve teknoloji ile birlikte hemsirenin rolleri artmis ve bakim daha karmagik hale
gelmistir (Alpar, 2008; Gorgili ve Ding, 2007; Karadag ve Ugan, 2006; Keskin ve Kivang, 2012;).
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Bu nedenle hemsireler, mesleki uygulamalarina yonelik karar vermek ya da ekiple birlikte bir¢ok
karara katimak zorunda kalmaktadir (Kaya ve Memis, 2002; Yimaz, 2005; Tschudin, 2005).
Dolayist ile hemsirenin artik, yalnizca “emredileni” uygulayan bir nesne olmaktan ¢ikip; elestirel

distinen, karar veren ve uygulayan bir 6zne olmast gerekmektedir.

Etik acidan 6zne olmak, etik iliskide bulunulan varliklara karst etik yikimlilikleri yerine
getirme sorumlulugunu beraberinde getirmektedir. Etik 6zne, etik iliskide bulundugu kisilerin
onurunu koruyacak sekilde, kisilerin bir amag¢ oldugu bilinciyle (kisiyi ara¢ olarak gérmeden)
eylemde bulunursa iste o zaman ger¢ekten “iyi, dogru” bir eylemde bulunmus olur (Kuguradi,

(191

1999). Bu baglamda hemsirelerin, “iyi”, “dogru” eylemde bulunabilmesi i¢in kendilerini eyleme
yoneltecek temel ilkelerini bilmeleri ve bu ilkelere goére eylemde bulunmalari gerekmektedir.
Bilgisizlik, deneyimsizlik ve farkindaligin olmamasy;, yanilma ve yanlis degerlendirmeye neden
olabilmektedir. Bu durum iyi niyetle baglanan bir eylemin sonucunun olumsuz/istenmeyen yonde

gelismesine neden olabilir. Bilmek, deneyimlemek ve farkinda olmak, bu tur hatalarin en aza

inmesini saglar.

Etik iligki, bireyin baska birey/bireyler veya diger vatliklarla kurdugu her iliskide ortaya cikar
(Oguz, Tepe, Biiken, ve Kucur, 2005). Bu baglamda hemsire, saglikli/hasta bireyletle, yakinlariyla,
diger saglik profesyonelleri ile stirekli olarak etik bir iliskide bulanmaktadir (Burkhardt ve Nathaniel
2013) . Etik iliskinin farkli gruplarla farkli boyutlarda olmast, etik sorunlarin ve ikilemlerin artmasina
neden olmaktadir. Ayrica hemsirelik meslegindeki degisim bu sorunlarin niteliginde farklilasmaya

neden olmaktadir.

Hemgire, mesleki uygulamalarinda siirekli olarak etik karar vermeleri gereken pek cok
durumla karsilasmaktadirlar. Profesyonel bir hemsire; bu durumlar karsisinda etik eylemde
bulunmayi ister. Mesleki etik ilkeler (ICN, 2006; ANA, 2001; THD, 2009), hemsirenin etik eylemde

bulunmasint mesleki bir sorumluluk haline getirmistir.

Hemsgirenin karsilastigt  durumlart dogru bir sekilde analiz edebilmesi, etik eylemi
benimsemesi, tim eylemlerini etige uygun olsun diye degil, etik olsun diye eyleyebilmesinin 6nemli
bir yolu, mesleki egitimde bu duyarliigi kazanmasidir. Tim saglik disiplinlerinde oldugu gibi
hemsirelikte de mesleki egitim stireci i¢inde Ogrencinin; mesleki etik ilkeleri, mesleki etik karar
verme siirecini 6grenmesi ve etik duyarhilik kazanmasi igin etik egitimine gereksinimi vardir (Ding ve

Gorgili, 2002; Duckett ve Ryden, 1994; Wood, 2005).

Etik egitimi, saglik profesyonellerinin hizmet sunduklari bireyle, toplumla, meslektaslariyla

ve diger saglk disiplinleri ile iliskilerinde etik degerlerin rolint ve bu degerlerin mesleki kimlikteki
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yerini tartisan bir strectir (Arda, 2003; Numminen, Arend ve Leino-Kilpi, 2009). Parsons ve
arkadaslar1 (2001) c¢alismalarinda, hemsirelik G6gretim elemanlarmnm yaklasik %80’inin  saglik
profesyonellerine etigin iyi 6gretilemedigini belirttigini saptamislardir. Basak ve arkadaslarinin (2010)
yaptiklart ¢alismada ise hemsirelerin %78.9’u etik konusundaki bilgilerini hemsirelik egitimi sirasinda
kazandiklarini, %51.7’si ise mezuniyet sonrasinda etik konusunda egitim almadiklarini

belirtmislerdir.

Hemsirelik mesleginin temel egitim strecinde etik dersi mutlaka mufredatta yer almalidir.
Etik dersinin amacina ulasmasi icin, 6grencilerin etik dustinme becerisini, etik duyarlihigy, etik analizi
kazanabilmesi gerekmektedir. Bu baglamda, dersin konulari, derste kullanilan egitim yontemleri ¢ok
o6nemlidir. Bu baglamda etik dersinin programda olmast kadar iceriginin ve Ogretim
yontemlerinin/tekniklerinin niteligi de oldukca 6nemlidir. Oysa Nolan ve Markert (2002) etik
derslerinin planlanmasinda ve uygulanmasinda sorunlar oldugunu ve bu konuda ¢ok az yayin

yapildigini belirtmektedir.

Ogretim elemant etik dersinin amacina ulagmast icin cok farklt egitim teknik ve yontemleri
kullanmalidir. Gérgila ve Ding (2007) arastirmalarinda Turkiye’de etik dersinin 6gretiminde
tartisma (% 100), takrir (% 89.4), vaka analizi (% 73.6), kig¢lik grup tartismast (% 36.8) ve

dramatizasyon (% 26.3) yontemlerinin kullanildigini belirlemislerdir.

Vaka analizi, 6grencilerin gercek hayattan alinmis problemlerin ¢6zimii sonucunda elestirel
distinme, problem ¢6zme ve karar verme becerilerini gelistirme olanagi bulduklart bir yontemdir
(Demirel, 2009). Etik dersinde 6grencinin, etik degerleri, etik sorunlar1 diger sorun kiimelerinden
ayirmasini, bir etik degerin harcanma gerekgesini ve etik karar verme siirecini 6grenebilmesinin
onemli bir yolu vaka analizi ile ¢alismaktir (Han & Ahn, 2000; Holland, 1999). Holland (1999). Etik
dersinin amagclarina ulasmada vaka analizi yonteminin olduk¢a 6nemli oldugu vurgulanmaktadir.
Parsons ve arkadaslari (2001) vaka analizinin etik Ogretiminde yararli ve uygun oldugunu
belirtmislerdir. Thiel, Connelly, Harkrider, Devenpor, Bagdasarov, Johnson ve Mumford (2011)
etik vaka analizlerinin yeni etik sorunlarin ¢6ziimunde karar vericiye 6rnek olabilecegini ve bu

nedenle etik dersinin 6gretiminde vaka analiz yonteminin yararli oldugunu ifade etmektedirler.

Kalaitzidis ve Schmitz (2012), literatirde lisans egitiminde etik 6gretimi ile ilgili 6grenci
egitimine yardimet strateji ya da metotlar ile ilgili cok az kanit oldugunu ifade etmektedir. Etik dersi
hemsirelikte uzun yillardir mufredatta yer almasina ragmen bir¢ok hemsire bugtin bilgi, beceri ve
etik acidan kendini yeterli bulmamaktadir (Nolan ve Markert, 2002; Wood, 2005). Bu eksiklik,
hemsirelik bakimmimn kalitesine de olumsuz yonde yansimaktadir (Nolan ve Markert, 2002). Bu
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sonuglar hemsirelik 6grencilerinin etik sorunlara yaklasgim konusunda donanimli yetistirilmeleri

gerektigini gostermektedir.

Turkiye’de Hemsirelikte Lisans Egitimi programlarinda etik ile ilgili konular bircok okulda
Hemsirelik Tarihi ve Deontoloji Dersi kapsaminda ele alinmaktadir. Bizim kurumumuzda
hemsirelik lisans programinda Hemsirelikte Etik Dersi haftada 3 saat yer almaktadir. Son yillar da
hemsirelik programlarina Etik Dersi konulmasina iliskin egilimler artmistir.  Bu arastirmada
hemsirelikte etik egitiminde, 6rnek vakalarin etik sorun 6zellikleri, etik ilkeler, hemsirelikte etik
kodlar agisindan analiz edilmesinin 6grencilerin etik sorun degerlendirme becerilerine etkisini ortaya

koymak amaglanmigtir.
Aragtirma Sorusu

Hemsirelikte Etik Dersi’nin 6gretiminde; anlatim, soru cevap ve tartisma yontemlerine ek
olarak vaka analiz yonteminin kullanilmasi 6grencilerin etik sorunun varhgmni, ve niteligini dogru

degerlendirmelerinde etkili midir?

YONTEM

Arastirma, Hemsirelikte Etik Dersi kapsaminda yer alan vaka analiz yonteminin 6grencilerin

etik sorun degerlendirme becerilerine etkisini belirlemek amaciyla tanimlayict olarak yapilmustir.

Arastirmanin evrenini, 2009-2010 egitim-6gretim yilinda, Tirkiye’nin bir metropoliinde
bulunan biyiik bir iniversitenin Saglk Bilimleri Fakiiltesi Hemsirelik Boliimt lisans programimdaki
Hemsirelikte Etik Dersine ilk defa kayit yaptiran 3. smuf 6grencileri olusturmustur (n=70).
Arastirmada 6rneklem secimi yapilmamis, arastirmaya katilmayr goniilli olarak kabul, eden 58

ogrenci ¢alisma kapsamina alinmistir. Evrene ulasma orant %076.317dir.
Veri Toplama Araglar1

Veriler, veri toplama formu aracihig ile elde edilmistir. Veri toplama formu arastirmacilar
tarafindan literatiire dayanilarak hazirlanmistir (Nolan ve Markert, 2002; Fry ve Veatch 2006; Carmi
2004). Veri toplama formu; 6grencilerin akademik ortalamasi ve etik ile ilgili bilimsel bir programa
katilma durumlarina iliskin iki soru, klinik ortamda karsilasilabilecek dort vaka ve bunlarin her birine

iliskin iki soru olmak tizere toplam 10 sorudan olusmustur.

Birinci vaka rektum kanseri tanisi almis, kalict kolostomi agilacak, hastaligi ve kolostomi

hakkinda bilgisi olmayan bir hasta, ikinci vaka trafik kazasi sonucu bilincini kaybetmis ve iyilesme
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gostermeyen bir hastanin respiratorintin kapatilmasini istem eden bir hekim, G¢tinct vaka bébrek
transplantasyonu bekleyen yash bir hasta ve ona bobregini verip vermemekte karar verememis bir
ogul, dérdiincti vaka ise yapisik ikizlere hamile bir bayan ile ilgilidir. Her bir vakaya yonelik iki soru
sorulmustur. 1k vakada, hangi etik ilkenin ihlal edildigine ve etik ihlalin niteligine yonelik sorulara,
ikinci vakada; hangi etik degerin harcandigina ve etik karar verme stirecinde rehber alinmast gereken
kaynaklara yonelik sorulara, tictincti ve dordiinct vakalarda ise etik ikilemin varligina ve etik ikilemin

ozelligine yonelik sorulara yer verilmistir.
Etik Boyut

Arastirmanin  yapildigi  kurumdan yazili izin ahnmustir (Izin Tarihi: 10.12.2009 -
B.30.2.GUN.0.31.00.00/698) . Arastirmaya katilmast planlanan &grencilere arastirmanin amaci,

yontemi ve arastirmaya katilmanin gonillulik esasina dayandigi aciklanmustir.
Islemler

Hemsirelikte Etik Dersi, lisans programinda 3. smifin gtz yariyilinda, haftada 3 saat teorik
olarak islenmektedir. Dersin yiriittilme sekli asagidaki gibidir.

Teorik konularin anlatimi: Dersin ilk 6 haftasinda; etik ve ilgili kavramlarin tartistimasi,
hemsirelikte etigin 6nemi ve tarihsel gelisimi, etik yaklasimlar, hemsirelik etik kodlari, etik ikilemin
Ozellikleri, 6zel durumlarda karsilasilan etik sorunlar, arastirma ve yayin etigi, hemsirelikle ilgili yasal
mevzuat gibi konular 6grencilere anlatilmaktadir Konularin sunumunda takrir, soru-cevap, tartisma

gibi 6gretim yontemleri kullanilmaktadir.

Hazir vaka analizlerinin sunumu: Ogrenciler yaklastk 10 kisilik gruplara ayrilmakta,
egitimciler tarafindan her bir gruba literatiirden elde edilen hazir etik vaka analizleri verilmektedir.
Gruplar, bu vaka analizlerini sinufta interaktif egitim yontem ve tekniklerini kullanarak tartisirlar.
Sunum sonunda hem egitimciler hem de dinleyici konumundaki 6grenciler sunum yapan
arkadaslarina sunumlarina ilisgkin geri bildirimde bulunurlar. Arastrma kapsaminda yer alan
ogrencilere verilen hazir vakalarin konulary; 6zirlii ¢ocugun biiyimesinin durdurulmasi, bobrek
nakli, otizm testi, Otenazi, beyin olimi gerceklesmis gebe bir kadmn, hasta ayirimi ve in vitro

fertilizasyondur.

Ogtrenciler tarafindan hazirlanan vaka analizlerinin sunumu: Gruplardan etik ikilem 6zelligi
iceren vaka 6rnekleri bulmalart ve bu vakalart analiz etmeleri istenir. Ogrenciler, etik ikilem 6zelligi
iceren vaka 6rnegini bulma siirecinde bu tiir vakalarin 6zelliklerini kavramis olur. Ogrencilerin, etik

sorunlari, medyadan ve klinik uygulamaya ¢iktiklart saglik kuruluslarinda yasanan gercek olaylardan
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etik ikilem O6zelligi igeren vakalari, etik ilkeler, etik ikilem 6zellikleri ve ilgili kanunlar, uluslararast
sozlesmeler vb. gore analiz etmeleri beklenmektedir. Gruplar, vaka analizinin her boyutunda
Ogretim elemanindan danismanhk alirlar. Gruplar hazirladiklari bu vakalari tim smnifa interaktif
egitim yontem ve tekniklerini kullanarak sunar ve sinufla birlikte tartisirlar. Béylece 6grencinin, etik
ikilem Ozelligi tastyan olaylari diger olaylar icinden ayirt edebilme, hangi degerin harcandigini ya da
harcanma riski oldugunu kavrayabilme, ¢6zim Onerilerini degerlendirebilme becerisi kazanmast

beklenmektedir.

Veri toplama formu, Hemsirelikte Etik dersinde 3 kez uygulanmustir. birinci uygulama teorik
konularin anlatimt bittikten sonra, ikinci uygulama hazir vaka analizlerinin sunumlarindan sonra ve
tclinct uygulama Ogrenciler tarafindan hazirlanan vaka analizlerinin sunumundan sonra yapilmistir.
Ogrencilere veri toplama formunun uygulanmasina yonelik agiklamalar yapilmis, 6grencilerin

sorulart yanitlanmistir. Veri toplama formunun uygulamast ortalama 45-60 dakika stirmistiir.
Verilerin Analizi

Veriler SPSS 11.0 (SPSS Inc., Chicago, IL, USA) paket programi kullanilarak
degerlendirilmistir. Vaka ¢ozimlemeleri Tip Tarihi ve Tip Etigi alaninda doktora yapmis bir
arastirmact tarafindan degerlendirilmistir. Verilerin analizinde; ytlizdelik hesabi, Cochran Testi
kullandmuistir. Sonuglar anlamhlik p<0.05 diizeyinde, %957lik giiven araliginda degerlendirilmistir.

Verilerin analizinde hem nitel hem de nicel veriler degerlendirilmistir.

BULGULAR
Ogrencilerin akademik bagart puan ortalamalart 4.00 Uzerinden 2,7240,52 olarak
saptanmustir. Calisma kapsamina alinan 6grencilerin %82,81 etik ile ilgili bilimsel programa

katilmadigini belirtmistir.

Tablo 1. Ogrencilerin bitinci vakada etik ilke ihlalini ve niteligini bilme durumlarinin
dagilimi (n=58)

l.uygulama 2. uygulama 3. uygulama

Birinci vaka Say1 % Say1 % Say1 % Cochran’s
Q

Etik ilke ihlalini bilme durumu
Bilen 54 93,1 58 100,0 57 98,3 0,074
Bilmeyen 4 6,9 0 0 1 1,7
Etik ilke ihlalin niteligini bilme durumu
Bilen 51 87,9 55 94,8 54 93,1 0,234
Bilmeyen 7 12,1 3 5,2 4 6,9
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Tablo 1’de 6grencilerin birinci vakada, etik ilke ihlalini G¢ uygulamada da ytksek oranda
(strastyla %093.1, %100.0 ve %98.3) bildikleri ve aradaki farkin istatistiksel agidan anlamli olmadig1
saptanmiustir p>0,05). Ogrencilerin etik ilke ihlalini niteligini bilme durumlari arasindaki farkin

istatistiksel acidan anlamli olmadigt saptanmistir p>0,05).

Tablo 2. Ogrencilerin ikinci vakada hangi etik degerletin harcandigini ve etik karar
vermede rehber alinacak kaynaklar1 bilme durumlarinin dagilimi (n=58)

1. uygulama 2. uygulama 3. uygulama  Cochran’s Q

Ikinci Vaka Sayt %, Say1 % Say1 %

Hangi etik degerlerin harcandigini bilme durumu

Bilen 44 75,9 49 84,5 55 94,8 0,011
Bilmeyen 14 241 9 15,5 3 5,2

Etik karar vermede rehber alinacak kaynaklar1 bilme durumu’

Hic bilmiyor 10 17,2 5 8,6 5 8,6 0,000
1 kaynak bilen 41 70,7 21 36,2 12 20,7

3 kaynak bilen 7 12,1 32 55,2 41 70,7

*Etik karar vermede rehber alinacak kaynaklar; mesleki etik kodlar, ulusal ve uluslar arast bildirgeler, yasalar, mesleki
degetler, birey ve ailenin degetleri vb.

Tablo 2’de ikinci vakada Ggrencilerin, hangi etik degerlerin harcandigint ve etik karar
vermede rehber alinacak kaynaklari bilme durumlarinin giderek arttigi, aradaki farkin istatistiksel

actdan anlamli oldugu gorilmektedir (p<<0,05).

Tablo 3. Ogrencilerin iigiincii vakada etik ikilemin varligm ve etik ikilemin 6zelligini
bilme durumlarinin dagilimi (n=>58).

1. uygulama 2. uygulama 3. uygulama  Cochran’s Q

Ugilincii Vaka Sayt % Sayt A Say1 %

Etik ikilemin varligini bilme durumu

Bilen 53 91,4 57 98,3 53 91,4 0,202
Bilmeyen 5 8,6 1 1,7 5 8,6

Etik ikilemin 6zelligini bilme durumu

Bilen 26 448 27 46,6 36 62,1 0,202
Bilmeyen 32 55,2 31 53,4 22 37,9

Tablo 3’de tclincti vakada Ggrencilerin, etik ikilemin varhgmni bilme oranlarinin yiksek
ancak, aradaki farkin istatistiksel agidan anlamli olmadigi (p>0,05) saptanmistir. Ogrencilerin etik
ikilemin Ozelligini bilme durumlarinin her uygulamada giderek arttig1 ancak, aradaki farkin

istatistiksel acidan anlamli olmadig saptanmistir (p>0,05).
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Tablo 4. Ogrencilerin dordiincii vakada etik ikilemin varligini ve etik ikilemin 6zelligini
bilme durumlarinin dagilimi (n=58)

l.uygulama 2. uygulama 3. uygulama  Cochran’s Q

Dérdiincii Vaka Sayt %, Say1 % Say1 %

Etik ikilemin varligmni bilme durumu

Bilen 53 91,4 55 94,4 53 91,4 0,607
Bilmeyen 5 8,6 3 8,6 5 8,6

Etik ikilemin 6zelligini bilme durumu

Bilen 35 60,3 39 67,2 42 72,4 0,368
Bilmeyen 23 39,7 19 32,8 16 27,6

Tablo 4de dordincii vakada 6grencilerin, etik ikilemin varligini bilme oranlarinm ytksek,
ancak aradaki farkin istatistiksel agidan anlamli olmadigr gérillmektedir (p>0,05). Ogrencilerin etik
ikilemin 6zelligini bilme durumlarinin her uygulamada giderek arttigi (swrastyla %60,3, %67,2 ve
%72,4) ancak, farkin istatistiksel acidan anlamlt olmadigi bulunmustur (p>0,05).

TARTISMA

Vaka analizi, genellikle etik karar verme gibi karmastk durumlarin 6gretilmesinde kullanian,
gercek sorunlarin ¢oztiimunde kaliteli 6neriler getirmeye olanak saglayan bir yontemdir (Thiel ve
ark., 2011). Bu ¢alismada, 6grenciler dort farkli vakada etik ilke ihlali / harcanan etik deger / etik
ikilem olup olmadigini yiiksek oranda bilmislerdir. Bu calismada, 6grencilerin yitksek oranda etik
ilke ihlali / harcanan etik degeri / etik ikilem olup olmadigint bilme nedenleri; Hemsirelikte Etik
Dersi kapsaminda yer alan etik ilkeler, etik sorunlar, etik ikilemin 6zellikleri ve hemsirelik etik kodlar
gibi konular1 birinci uygulamadan o6nce teorik dersler kapsaminda almis olmalart olabilir.
Ogrencilerin etik degerleri, etik sorunlari, etik ikilemleri tanimasi ve diger sorun kiimelerinden
ayirt etmesi etik karar vermede oldukca 6nemlidir (Erdemir, Oguz, Elcioglu ve Dogan, 2001).
Nitekim Calman ve Downie (1987) 6grencilerin vaka analizi sorularini cevaplandirabilmeleri ve

tartismaya katilabilmeleri igin yeterli bilgiye sahip olmalar1 gerektigini ifade etmislerdir.

Bu calismanin birinci vakasinda 6grenciler (rektum kanseri tanist almis ve kalict kolostomi
actlacak ancak, hastaligt ve kolostomi hakkinda bilgisi olmayan bir hasta), etik ilke ihlalini tg
uygulamada da ytksek oranda bilmistir. Bunun yani sira 6grencilerin etik ihlalin niteligini bilme
durumlarinin uygulamalar boyunca arttigi belirlenmistir (Tablo 1). Ogrencilerin birinci vakada

yasanan etik ihlale iliskin ifade 6rneklerinden baziart séyledir;

Bu vakada izerklik ilkesi iblal edilnistir. Bireyin kend: viienduna yapilacak girisimler hakkinda
563 sahibi olma ve haberdar olma hakk: vardsr (O-1).
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Bu vakada da hemgire hastay: bilgi vermek ya da vermemek arasinda ikilemde kalpustr (0-9).

Hewsgire, hastaya bayatr boyunca bir stoma ile yasayacagn: anlatsp anlatmamast konusunda

ikilemde kalmstir (O-26).

Yukaridaki ifadelerden de anlasilacagi gibi, 6grenciler hangi etik ilkenin harcandigint ve
hemsirenin nasil bir etik sorun yasadigini belirleyebilmislerdir. Ancak Ggrenciler 3. uygulama
sonunda etik sorunun niteligini daha ayrintili olarak agiklayabilmislerdir. Ornegin bir 6grenci; ““bireyin
sagligimn devami igin Rolostomii agilmast basta yararma olan bir durumdur. Ancak bireyin yapilacak  islem
hakkanda bilgi sahibi olmas: da gerekiyor. Birey 63me olmaly, nesne degil (O-26)” seklinde etik ikilemin hangi
iki ilke arasinda oldugunu daha dogru ve ayrintili bir sekilde vurgulamustir. Bu baglamda 6grencilerin
vaka analiz yontemi sonrasinda etik ikilem igeren vakalart daha bilingli ve ayrintili olarak analiz
edebildikleri gorilmektedir. Vaka analiz yontemi, gesitli etik sorunlart ¢oziimlemede kullanilan bir
problem ¢6zme yontemidir ve 6grencinin gercek bir senaryo tzerinde 6grendiklerini uygulama ve

olast se¢imlerden ¢6ziim yollart bulmasina 6nemli katkt saglamaktadir (Ueno, 2010).

Ogrencilerin ikinci vakada (trafik kazast sonucu bilincini kaybetmis ve iyilesme géstermeyen
bir hastanin respiratorintn kapatilmasini istem eden bir hekim) hangi etik degerlerin harcandigini
ve etik karar verme siirecinde rehber olarak kullanabilecekleri kaynaklar1 bilme durumlarinin giderek
arttig, aradaki farkin ise istatistiksel acidan anlamli oldugu belitlenmistir (p<<0,05) (Tablo 2).
Hemsireler, farkinda olarak ya da olmayarak mesleki yasamlarinin hemen her glintinde etik kararlar
vermektedirler. Etik karar verme; bireylerin inanclari, degerleri ve insani niteliklerinden etkilenir
(Gorgili ve Ding, 2007). Ancak bununla birlikte bir meslek tiyesi olarak hemsirenin etik bir karar
verirken; diger saglik profesyonellerinin gorusleri, mesleki etik kodlari, mesleki uygulama
standartlari, ilgili yasal diizenlemeler, insan ve hasta haklari, hasta ve yakinlarinin tercihleri ve
degerleri, hastane politikass, etik kurullar gibi bircok etkeni g6z 6niinde bulundurmas: gerekmektedir
(Chally ve Hough, 2005; Tschudin, 2005; Butts ve Rich, 2005). Boylece etik karar, hemsirenin
bireysel tercihleri ya da yonelimleri dogrultusunda degil meslegin etik ytikiimliliikleri dogrultusunda
verilmis olur. Bu davranis, mesleklesmenin ve profesyonel dusiinmenin 6nemli bir 6lgiitidur.
Dolayist ile bir vakada etik sorun olup olmadigmnt bilmenin yani sira bu sorunun kaynagini ve

niteligini analiz edebilmek de olduk¢a 6nemlidir.

Literatirde vaka analizine dayali etik egitiminin, 6grencilerin etik sorunlarla baga
¢tkmalarina, uygun arag ve stratejiler kullanarak ideal davranist gostermelerine ve hasta bakimi ile
ilgili etik degerlere karst duyarhlik gelistirmelerine yardimect oldugu belirtilmektedir (Ueno, 2010;

Kalaitzidis ve Schmitz, 2012). Bu baglamda 6grencilerin, vaka analizlerinin sonunda etik karar
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vermek i¢in kullanilabilecek kaynaklart bilme oranlarinin artmasinin, etik vaka analizi sirasimnda bu

kaynaklari kullanmalarindan kaynaklt oldugu dustintilmektedir.

Ogrencilerin ficiincii vakada (bobrek transplantasyonu bekleyen yaslt bir hasta ve ona
bébregini verip vermemekte karar verememis bir ogul), vakada bir etik ikilem oldugunu bilme
oranlarinin yiksek oldugu ve etik ikilemin niteligini bilme durumlarinin ise vaka analizlerinin
sonunda artt1g1 belitlenmistir (Tablo 3). Asagida grencilerin G¢lincii vakada yasanan etik ikileme

iliskin ifade 6rneklerine yer verilmistir.

AB’nin bir tarafta kendi saglhgimm garar gormesi olasili ve dider tarafta da sevdigi bir insanin
yasamz 503 konusu. AB'nin zarar girmesine kars: babasinin yarar gormesi, yasammn kurtnlpast
503 konusudur. AB  kararinda ozerkligini de tam olarak kullanamamaktadi. Ciinkii esi

bibregini vermesini istemediginden bask: yapmatktadir (0-5).

Her bireyin_yasama hakk: var. Bir bireyin_yasamun: kurtarmak iin baska bir bireyin_yasann
tehlikeye atmast gerekecek. Bu ne kadar dogru (0-56)?

Bu vakada iki secenek var. Ilk secenek AB’nin bobregini vermesi, ikinci segenek ise bibredini

vermemesi. Her iki secenekte de mutlak dogrm ya da yanhy yok (O-44).

Arastirmamizda 3. uygulamaya dogru etik ikilemin niteliginin daha ayrmtili ve tam olarak aciklandigt

gorilmektedir.

Ogrencilerin dordiincii vakada (yapsik ikizlere hamile bir bayan), vakada bir etik ikilem
oldugunu bilme oranlarinin yiksek ve etik ikilemin 6zelligini bilme durumlarinin giderek arttig
bulunmustur (Tablo 4). Asagida 6grencilerin dordiincii vakada yasanan etik ikileme iligkin ifade

orneklerine yer verilmistir.

Anne siyam ikizlerinden birinin Riirtaj ile almip alimmamasina karar verecek. Ayrca hang

bebegin yasatilsp digerinin iliime terk edilecegine karar verilecek (O-36).

Anne ikilemde kalyyor. Bebek sabibi olmak istiyor. Styam ikizlerinden birinin yasams, birinin
dliimiine karar vermek orunda. Eder bu kakar: simdi vermezse cocuklar 4 yasma gelince yine

karar vermek 3o0runda kalacak. Burada iki yasam arasimda bir tercih 563 konusudur (0-22).

Ugilincii ve dordiincii vakalarda 6grencilerin etik ikilemin ézelligini tanimlayabilmeleri, hangi
etik degerin ihlal edilip hangisinin korundugunu anlatabilmeleri ve bunun gerekgesini
aciklayabilmeleri, analiz-sentez edebilme becerilerinin gelismesini sagladigini gostermektedir. Etik
egitiminin amact da, gindelik yasamda karsilagilan bir vakay, etik acisindan ¢oztiimlemek, etik

sorunlary, ikilemleri ve konulari tanimak, ilgili ilkeleri ve kullanimdaki etik yaklasimlart 6grenmek,
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ikilem karsisinda benimsenen tutumlari ve bunlarin ardinda yatan savlari incelemek, dogru ve iyi
eylemin ne olduguna karar vermek, bu kararin gerekgelerini bilmek ve bunlart karsit gorisler
karsisinda savunmaktir (Erdemir ve ark., 2001; Butts ve Rich, 2005; Tschudin, 2005). Bu bulgu,

etik dersinin amacina ulasmasint géstermesi agisindan 6énemlidir.

Arastirmadan elde edilen bulgulara gore; Ggrencilerin vaka analiz yontemi ile etik dersi
surecinde teorik derslerle 6grendikleri etik bilgisini pekistirdikleri, olaylart daha ayrintit olarak analiz
edebildikleri belirlenmistir. Bu sonuglara gére Hemsirelikte Etik Dersi’nde vaka analizi yonteminin

kullanilmast onerilmektedir.
Sinitliliklar

Bu calismanin sonuglart tek bir kurumdaki Hemsirelikte Etik Dersi alan 6grenciler ile
sinirhidir. Benzer calismalarin genis 6rneklem grubunda, farkli egitim yontem ve tekniklerinin

kullanildigr 6grenci gruplarinda karsilastirmalt olarak yapilmasi 6nerilebilir.
Sonug ve Oneriler

Bu arastirmadan elde edilen sonuglara gére; 6grencilerin ti¢ uygulama boyunca etik ilke
ihlalini, hangi etik degerin harcandigini, etik ikilemin 6zelliklerini ve etik karar vermede kullanilacak

kaynaklart bilme oranlarinda artis oldugu belirlenmistir.

Arastirma sonucunda, etik derslerinde 6grencilerin etik sorunlart degerlendirebilmesi icin
vaka analizi yonteminin kullanilmast ve bu ¢alismanin genis 6rneklem grubu tizerinde tekrarlanmast,
ogrencilerin  hemsirelik miifredatina ve her bir smuftaki Ggrenim yasantisinin  etik sorunu
degerlendirmelerini  nasil  etkiledigine iliskin ~ goriislerinin = alindigr  ¢alismalarin  yapilmast

Onerilmektedit.
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Extended English Abstract

Nursing is a profession which focuses on meeting the care needs of healthy or sick persons
(Alpar, 2008; Birol, 2009; Inanc, 2000; Nahcivan, 2012; Pottery & Perry, 2009). The “person”
constitutes the center of the activity field in nursing and “care” constitutes the manner of dealing
with that person.

The roles of nurses have broadened as science and technology and care has become more
complex (Alpar, 2008; Gorgili & Ding, 2007; Karadag & Ugan, 2006; Keskin & Kivang, 2012).
Therefore nurses must decide about their professional applications or must agree on many
decisions within a team (Kaya & Memis, 2002; Yilmaz, 2005; Tschudin, 2005). Thus, the nurse
must be a subject who considers and makes decisions on things but not an object who performs
only what he or she is “ordered” to do.
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All across the world, the need to take ethical actions for nurses became a professional
responsibility through the establishment of professional ethical principles ICN, 2006; ANA, 2001;
THD, 2009). A nurse needs to embrace and perform actual ethical actions, not only in order to
comply with ethical guidelines but also to gain sensitivity in professional education.

As in many other disciplines, in nursing there is a need to learn professional ethical
principles in the process of professional education. Nurses also need to learn how to participate in a
professional ethical decision-making process, and to gain ethical sensitivity (Din¢ & Goérgtla, 2002;
Duckett & Ryden, 1994; Wood, 2005). Learning ethics is a process that involves discussing the role
of ethical values. It also involves examining the place of these values in terms of professional
identity in health professionals’ relations with patients, colleagues, and professionals in other health
disciplines (Arda, 2003; Numminen, Arend & Leino-Kilpi, 2009). Parsons et al. (2001) point out
that, according to the explanations of about 80% of nursing academics, ethics is not taught well by
health professionals. Nolan and Markert (2002) emphasize the problems involved in the planning
and application of ethical courses and explain that, while specifying course content, teaching
strategies must also be specified. They point out that in the literature there have been very few
publications regarding this subject, so such decisions need to be taken by the academic person
responsible for the course.

Gorgili and Ding (2007) explain how methods of class discussion (100%), lectures
(89.4%), case studies (73.6%), small group discussion (36.8%) and dramatization (26.3%) were used
in an ethics course in Turkey. In an ethics course, one of the important ways for students to
separate ethical values and problems from other problem clusters and to learn how to evaluate
ethical values and decision-making is to use the method of case analysis (Han & Ahn, 2000;
Holland, 1999). Holland (1999) states that case analysis constitutes the basis for a course when its
aims are taken into consideration. Parsons et al. (2001) also states that case analysis is useful in
teaching ethics. Thiel, Connelly, Harkrider, Devenpor, Bagdasarov, Johnson and Mumford (2011)
state that ethical case analyses can serve as models for the decision-makers in solving new ethical
problems and thus the case analysis method would be useful in teaching ethics courses.

Kalaitzidis and Schmitz (2012) remark that in the literature on undergraduate education,
there is little evidence of ancillary strategies and methods being used in the education of students
regarding teaching ethics. Although an ethics course in nursing has been included in the curriculum
for years, today many nurses do not regard themselves as being adequately educated in terms of
knowledge, skills, and ethics (Nolan & Markert, 2002; Wood, 2005). This deficiency also reflects
negatively on the quality of nursing care (Nolan & Markert, 2002). These results indicate that
nursing students must be trained in a well-equipped manner from the point of view of approaching
ethical problems.

In Turkey, in undergraduate education nursing programs, subjects regarding ethics are
addressed in many schools within the scope of nursing history and deontology courses. In our
institution the course in ethics in nursing takes up three hours a week as part of the nursing
undergraduate program. Within the last years, there has been a growing tendency to include an
ethics course in the curriculum. The aim here is to reveal the effect of analyzing sample cases in
terms of characteristic ethical problems, ethical principles, and codes of ethics for nurses regarding
students’ assessment skills in ethical problems.

Research question

In teaching an ethics course, in addition to the methods of lecture, question-answer, and
discussion, to what extent is the use of a Case Analysis Method effective in helping students assess
the presence and the quality of ethical problems?
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Method

The study was performed descriptively in order to determine the effect of the use of case
analysis method under the scope of a nursing ethics course in terms of students’ assessment skills
regarding ethical problems.

Third year students attending the nursing ethics course in an undergraduate program at the
Nursing Department of the Faculty of Health Sciences in a large university located in a
metropolitan city of Turkey in the 2009-2010 academic year were the subjects of the study (n=70).
Sample selection was not utilized but volunteer students, who filled in the data collection forms
and, whose informed consent was received, were included (n=>58).

Instrument

Data were obtained by using a data collection form. This form was prepared by the
researchers with reference to the literature (Nolan & Markert, 2002; Fry and Veatch 2006; Carmi
2004). Ten questions regarding students’ academic averages, and whether they had previously taken
scientific programs on ethics, were asked. 4 case studies were included as part of the data collection
formThe first case involved a patient, who had been diagnosed with cancer of the rectum, and for
whom a permanent colostomy will be needed. However, the patient did not know anything about
his/her disease or the colostomy. The second case involved a physician to requesting to cease
ventilatory support of a patient who had lost consciousness as result of a traffic accident and did
not show any signs of recovery. The third one was an elderly patient waiting for a kidney transplant
and a son who was hesitant about whether to donate his kidney or not; while the fourth one was a
woman that is pregnant to conjoined twins. Two questions were asked for each case. In the first
case there were questions concerning what ethical principle had been violated and its quality. In the
second one there were questions concerning what ethical value was spent and the sources that will
be referred to in ethical decision-making. In the third and fourth ones there were questions
concerning the presence and the characteristics of ethical dilemma.

Ethical consideration

Written consent was received from the institution where the research was performed. The
aim, method, and the form of participation, which was on a volunteer basis, was explained to the
students that were planned to be included in the study.

Procedure

The nursing ethics course covers a 3 hour theoretical instruction a week in undergraduate
program during the fall term of the third year. The method of executing the course is as follows:

Lectures on theoretical subjects: In the first six-week period, ethics and related concepts are
discussed and subjects such as the importance of ethics in nursing and its historical development,
ethical approaches, codes of ethics in nursing, the characteristics of ethical dilemmas, ethical
problems faced in specific situations, ethics in research and publication and legal legislation related
to nursing are taught to students. The methods of lecture, question-answer, and discussion are used
in the presentation of subjects.

Presentation of available case analyses: Students are divided into groups of ten and available
ethical case analyses obtained from the literature are given by the educators to each group. The
groups discuss these case analyses in class by employing interactive educational techniques and
methods. At the end of presentation, both educators and the students act as listeners by giving
feedbacks to their friends about their presentations. The subjects of available cases provided to
students include growth attenuation of a disabled child, kidney transplants, autism test, euthanasia, a
pregnant woman with cerebral death, separation of patients, and in vitro fertilization.
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Presentation of case analyses prepared by students: Groups are requested to find the case
samples containing characteristics of ethical dilemmas and to analyze them. Students are expected
to analyze ethical problems, and discuss cases with characteristic ethic dilemmas in consideration of
real events that might be experienced in hospitals and clinical practice settings with regard to ethical
principles, ethical dilemmas, related laws, and international contracts. Groups present all these cases
prepared by them to their whole class by employing various interactive educational techniques and
methods. Thus, the student is expected to acquire the skill to separate events with characteristic
ethical dilemmas from other events, to perceive what value might be wasted or the possibility of its
being wasted and to assess possible solutions.

A data collection form was used three times in the nursing ethics course. The first time was
after lectures on theoretical subjects, the second after presenting the available case analyses and the
third after presenting case analyses prepared by students. Explanations concerning the application
of the data collection form were given to students and their questions were answered. The form
took participants on average 30 minutes to complete.

Data analysis

Data were assessed by using the package program SPSS 11.0 (SPSS Inc., Chicago, IL,
USA.). Data analyses were assessed by the researcher, who received his doctorate degree in the field
of History of Medicine and Medical Ethics. Calculations of percentage and the Cochran Test were
used in the analysis of data. The results were assessed at the significance level of p<0.05 with a 95%
confidence interval. Both qualitative and quantitative data were assessed in the analysis of data.

Results

Students’ academic achievement score averages were determined as 2.72£0.52 out of 4.00.
82.8% of students included in the study stated that they had not joined in a scientific program on
ethics.

It was determined that in the first case the students became highly aware of ethical principle
violation in three applications (93.1%, 100.0%, and 98.3% respectively) and that the difference
between them was not statistically significant (Table 1) (p>0.05).

In the second case, it was observed that students’ awareness of what ethical values were
being evaluated and the sources that they would refer to in ethical decision-making increased
gradually and the differences between them were statistically significant (Table 2) (p<0.05).

In the third case it was determined that the students’ rate of awareness of the presence of
ethical dilemma was high and that the differences between them were not statistically significant
(Table 3) (p>0.05). It was also specified that the students” awareness of the characteristic of ethical
dilemma increased gradually in each case and that the differences between them were not
statistically significant (p>0.05).

In the fourth case it was revealed that the students’ rate of awareness of the presence of
ethical dilemmas was high and that the differences between them were not statistically significant
(P>0.05). It was found that the students’ awareness on the characteristic of ethical dilemma
increased gradually (60.3%, 67.2%, and 72.4%, respectively) in each case and that the difference
between them was not statistically significant (p>0.05) (Table 4).

Discussion

Case analysis is a method used generally in teaching complex conditions like ethical
decision-making and provides possibilities of bringing forward high-quality recommendations for
solving real problems (Thiel et al., 2011). Calman and Downie (1987) explain that students must
have enough knowledge to answer the case analysis questions and to participate in debates. Ethical
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decision-making is affected by beliefs and values (Gorgili & Ding, 2007). It is important for
students to recognize ethical problems and ethical dilemmas, and distinguish the hidden values and
implicit value conflicts underlying them (Erdemir, Oguz, Elgioglu & Dogan, 2001).

In the first case of this study (a patient diagnosed with rectum cancer, and for whom a
permanent colostomy will be required but does not know anything about the disease and
colostomy) students became aware of ethical principle violation at a satisfactory level in all three
applications. Moreover, it was determined that the students’ awareness of the quality of ethical
violation increased across the applications (Table 1). Some examples of students’ reactions
regarding ethical violation in the first case are as follows:

In this case, the principle of autononry was violated. The patient has the right to be informed and to
say something about the interventions that will be performed on his/ her body (O-1).

Also in this case the nurse was in a dilemma about whether to inform or not to inform the patient

(0-9).

The nurse was in a dilemma about whether to tell or not to tell the patient about his/ her having to
live with a stoma during his/ her life (0-26).

As will be understood from the expressions above, the students were able to specify what
ethical value was wasted and what the type of of ethical problems were being presented. However,
the students were only able to explain the quality of ethical problem in a more detailed manner at
the end of the third application. For example, one student emphasized where the ethical dilemma
lay between two principles in a more exact manner by saying that “Providing a colostomy is to the
advantage of the patient for the continuation of his | her health but the person needs to be informed about the procedure
to be performed. The person must be a subject, not an object (0-26).” Case analysis is a problem solving
method used in analyzing various ethical problems and ensures that students practice what they
have learned from a real scenario and work out solutions from potential choices (Ueno, 2010).

In the second case (a physician to requesting to cease ventilatory support of a patient losing
his/her consciousness as result of a traffic accident and not showing any signs of recovery) it was
determined that students’ awareness of what ethical values were involved and the sources that they
would refer to in making ethical decisions increased gradually and that the difference between them
was significant statistically (p<<0.05) (Table 2). Nurses make conscious or unconscious ethical
decisions almost every day of their professional lives. While a nurse is making a professional ethical
decision, she/he must consider many elements such as the views of other health professionals,
vocational codes of ethics, vocational application standards, related legal regulations, human and
patient rights, the preferences and values of patients and his/her relatives, hospital policy, and
ethical committees (Chally & Hough, 2005; Tschudin, 2005; Butts & Rich, 2005). In this way, the
ethical decision is made in line with the ethical liabilities of the profession rather than as a result of
the nurse’s individual preferences or tendencies. This conduct is an important criterion for
professionalization and professional thinking, so in addition to being aware of whether there an
ethical problem exists in a case, it is also rather important to be able to analyze the source and the
quality of this problem. In parallel with the increase in the number of students’ applications, the
increase in the rates of their awareness of the sources to be used in ethical decision-making is an
important finding in terms of gaining a professional identity.

In the third case (an elderly patient (AB) waiting for a kidney transplant and a son who is
hesitant whether to donate his kidney to him or not), it was determined that the students’ awareness
of the presence of an ethical dilemma was high and that their awareness of the quality of the
dilemma increased gradually in each application (Table 3). Examples of students’ expressions
regarding ethical dilemmas in the third case are given below:
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“On the one hand, there is the possibility of AB’s own health being damaged. On the other hand, the
life of bis beloved one is at stake. Despite AB’s deterioration in health, his father’s life will be

restored and saved. AB cannot use his autonomy fully in bis decision as well becanse his wife pushes
him not to donate his kidney (O-5).”

“BEach person bas the right to life. In order to save an individual’s life another one’s life will be put
into danger. Welll Is this fair (0-56)2”

“There are two options in this case. The first option of AB is to donate bis kidney; the second one is
not to donate it. In both options there is not an absolute right or wrong answer(O-44).”

In our research it was seen that the characteristics of the ethical dilemma were explained in
a more detailed and exact manner in the third application.

In the fourth case (a woman who was pregnant with conjoined twins) it was found that the
students’ rate of awareness of the presence of an ethical dilemma was high and that their awareness
of the characteristics of ethical dilemmas increased gradually after each application (Table 4).
Examples of students’ expressions regarding ethical dilemmas in the fourth case are given below:

Mother will decide on whether to have one of siamese twins aborted or not. In addition, a decision will
be made on which baby will be kept alive or which baby will be left to die (O-36).

Mother is in a dilenma. She wants to have a baby. She nust decide on someone’s life or, another
one’s death in the case of conjoined twins. If she does not matke this decision right now, she will have
to matke a decision later when the twins are at the age of four. At this point there is a choice to make
between two lives (0-22).

In all four cases the students became highly aware of ethical principle violations, whether
ethical value was wasted or whether there was an ethical dilemma or not during the three
applications. This result was important in indicating whether the ethics course achieved its aim
because the aim in teaching ethics was to have them gain the skill of performing ethical analysis and
reasoning,

Analyzing a case experienced in daily life in terms of ethics, recognizing the ethical
problems, dilemmas and issues, learning the related principles and ethical approaches used,
examining the adopted attitudes in case of a dilemma and the arguments underlying them,
deciding on what action is right or wrong, knowing the justifications (reasons) for this decision,
and defending them against opposite views are elements of this education (Erdemir et al., 2001;
Butts & Rich, 2005; Tschudin, 2005). Furthermore it was also observed that students internalized
the knowledge they learned theoretically by means of the case analysis method. In our study
especially, the increase in the quality of analysis of ethical problems, the characteristics of ethical
dilemmas and of recognizing the sources that needed be used in ethical problems may be important
indications of the use of the case analysis method in an ethics course.

Students’ discussion of cases in a class environment allows them an opportunity for analysis
and assessment via knowledge. Teaching ethics based on a case study helps students cope with
ethical problems, demonstrates ideal behaviors with proper tools and strategies, and develops
sensitivity for ethical values regarding patient care (Ueno, 2010; Kalaitzidis & Schmitz, 2012). From
these results it can be said that the case analysis method within the scope of an ethics course in
nursing in order to help students gain the assessment skills needed to face ethical problems.

Limitations

The results of this study are limited, with the nursing students receiving the ethics course in
a single institution. It may be suggested that, in a large sample group, similar studies should be
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performed comparatively in student groups where different educational methods and techniques
will be used.

Conclusions

According to the results obtained in this study, it was determined that an increase occurred
in students’ rates of awareness of violations of ethical principles, what ethical value was wasted, the
characteristics of ethical dilemma, and the sources that were referred to in ethical decision-making
across three applications.

As a result of the study, it is suggested that in students’ assessment of ethical problems in
ethics courses the case analysis method should be used and that this study be repeated over a large
sample group in order to record students’ views on the nursing curriculum and how the learning
experience of each class affects their assessment of ethical problems.
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