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Abstract

After a comprehensive literature review of the
field, one can conclude that lifelong learning
approaches have not been studied adequately in
terms of language learning process. There is an
observable connection between learners’ levels
of achievement in language learning and their
lifelong learning tendencies. This study aims to
identify the affect of lifelong learning tendencies
of learners on their learning Turkish as a foreign
language. The study, in this context, was
conducted with mixed research method. The
study universe consists of learners learning
Turkish at C1 level as a foreign language at
Sakarya TOMER 2014-2015 summer school.
On the first phase of the study, data regarding
lifelong learning tendencies of learners of
Turkish as a foreign language was obtained from
“Lifelong Learning Tendency Scale”. First, a six
point Likert scale was chosen. Then the scale
was converted to three points so that the foreign
learners in the study could understand the
scaling better. The four sub-dimensions of the
scale are motivation, perseverance, competency
in regulating learning, curiosity. Points from

Yagam boyu 6grenme
egilimlerinin yabanci dil
olarak Tirkge edinimine

etkisi

Ozet

Alan yazin incelediginde, yasam boyu 6grenme
yaklasiminin dil edinimi stirecinde yeteri diizeyde
incelenmedigi  goriilmistiir.  Ogrenicilerin -~ dil
edinimlerindeki basart diizeyleri ile yasam boyu
ogrenme egilimleri arasinda bir iliski oldugu
gorilmektedir. Arastirmanin amaci, yabanct dil
olarak Turkce Ogrenicilerinin  dil  edinimi
basarisinda yasam boyu Ogrenme egilimlerinin
etkililigini belitlemektir. Bu kapsamda arastirma,
karma model arastirma yontemi kullandarak
gerceklestirilmistir. Arastirmanin evrenini
Sakarya TOMER biinyesinde yabanct dil olarak
Turkge o6grenen C1 duzeyindeki Ogreniciler
olusturmustur. Arastirmanin birinci evresinde
yabanct dil olarak Tirkee Sgrenicilerinin yasam
boyu 6grenme egilimleri Coskun Diker (2009)’in
gelistirmis  oldugu “Yasam Boyu Ogrenme
Egilimlerini  Belifleme  Olgegi”  kullanilarak
belitlenmistir. Olcek alt1 dereceli likert Slcekten
olusmaktadir. Arastirmada yabanci 6grencilerin
derecelendirmeleri  daha  iyi  algilamalarint
saglanmast  igin  Olgek  U¢  dereceliye
déntstiiriilmiistir.  Olgek  motivasyon, sebat,
ogrenmeyi dizenlemede yeterlik, merak olmak
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sub-dimensions of the scale vary between 1 and
3. The point indicates that the feature of that
dimension increases. Descriptive survey model
was applied on the first phase of the study. For
the second phase of the study, once lifelong
learning tendencies of work groups were
identified, achievement test for learning Turkish,
developed by field experts researchers, was
applied on them twice, first one being before
the training and the second one being after
dense training. This phase of the study was
designed as a model with pre-test and post-test
control group. The third phase of the study
included the comparison of points from
achievement tests and lifelong learning tendency
levels which revealed that there is a connection
between them. Correlation model will be used
for the last phase of the study. As a result of this
study, the connection between learners’
achievements in tests and their lifelong learning
tendencies was analyzed. Data in the study was
obtained through the achievement test on
language learning given to learners during the
summer school and “Lifelong Learning
Tendency Scale”. Improvements in learners’
achievements in language learning during the
summer school were gathered. Differences
between test scores before and after the summer
school ~were calculated and levels of
improvements were found. Thanks to high
levels of lifelong learning tendencies of language
learners, continuity and universality, two of
fundamental goals of education, are provided
and effective Turkish learning occurs.

Keywords: Lifelong Learning, European Union
Language Learning Criteria, Teaching Turkish as
a FPoreign Language, Turkish Learning, Mixed
Method.

(Extended English abstract is at the end of this
document)

Giris

tizere dort alt boyuttan olusmaktadir. Olgekte alt
boyutlardan alman puanlar 1 ile 3 arasinda
degismektedir. Alnan puan o boyuta ait
Ozelligin arttigint goéstermektedir. Arastirmanin
birinci evresinde betimsel tarama modeli
uygulanmustir.  Arastirmanin  ikinci  evresinde,
yasam boyu o&grenme egilimleri belitlenen
calisma  gruplarina, alan  uzmanlann  ve
arastirmacilar tarafindan gelistirilmis olan Ttrkce
dil edinimi bagar testi, egitim baglamadan 6nce
ve yogun egitimin sonunda, iki = kez
uygulanmistir. Calismanin bu asamast ontest —
sontest  kontrol  gruplu  model  olarak
dizenlenmistir. Arastirmanin tc¢tinct evresinde
ise basart testlerinden elde edilen puanlar ile
yasam boyu egilim diizeyleri karsilastirlmis ve
aralarinda  iliski oldugu tespit edilmistir.
Aragtirmanin son evresinde korelasyonel model
uygulanacaktir. Bu arastirmanin  sonucunda
Ogrenicilerin  test bagarilart ile yasam boyu
Ogrenme egilimleri arasindaki iligki
cozimlenmistir.  Arastirmadaki  veriler  dil
edinimi ile ilgili Ogrencilere yaz okulunda
uygulanan bagart  testi ve “Yasam Boyu
Ogrenme  BEgilimleri  Olgegi”  olgegi  ile
toplanmustir. Ogrenicilerin yaz okulu siiresince
dil edinimi ile ilgili basarilarindaki gelisimler elde
edilmistir. Yaz okulu 6ncesi ve yaz okulu sonrast
basart testleri arasindaki farklar hesaplanarak
gelisim miktarlart belirlenmistir. Dil
Ogrenicilerinin yasam boyu Ogrenme
egilimlerinin yiksek olmastyla egitimin temel
amaglarindan olan sireklilik ve evrensellik
saglanarak etkin Turkce 6grenimi
gerceklestirilmektedir.

Anahtar Kelimeler: Yasam Boyu Ogrenme,
Avrupa Birligi Dil Edinim Kriterleri, Yabanct
Dil Olarak Tiirkce Ogretimi, Tiirkce Edinimi,
Karma Yontem.

Insan dogast gerei, diinyaya gelmesiyle 6liimii arasindaki siireg boyunca siirekli bir seyler
ogrenme ihtiyact duymaktadir. Bu 6grenme ihtiyacinin yasam boyunca var olmast yasam boyu
ogrenme (lifelong learning) kavramini ortaya cikarmustir. Genelde sadece yetiskin egitimini
kapsadigt disinilen yasam boyu 6grenme, 6grenmenin insan yasami boyunca gerceklesebilecegi
gercegi ile yasamin her aninda oldugu ortaya ¢ikmaktadir (Can, 2011:6). Bilginin buytk bir hizla
gelistigi gliniimiizde, 6grenme kisilerin yalnizca mesleki kariyerlerine katkida bulunan, cocukluk ve
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genclik dénemleriyle sinirlandirilmis bir faaliyet olarak degerlendirilemez. Ogrenme, kisilerin
yasamlarinin biitin dénemlerini kapsayan bir strectir. Yasam boyu 6grenme, bu anlayisin bir
sonucu olarak, 6grenmeyi "besikten mezara" kadar uzanan bir faaliyet olarak gbren bir
yaklasimdir (Gindogan, 2003:2). 1960’larin sonlarindan itibaren yasamboyu egitim ve yasamboyu
ogrenme kavramlari ¢okca konusulmaya baglandi. E. Faure (1972) baskanligindaki UNESCO
Komisyonunun raporunda yasamboyu egitim, bir sistemden ziyade egitim organizasyonuna
yonelik felsefi bir kavram olarak yer aldi. Daha sonra R. H. Dave (1976), kavrami daha genis bir
cercevede “bireylerin yasamlart boyunca hem kendilerinin hem de ortak yasam strdurdiklerinin
yasam kalitesini ylikseltmek icin kisisel, toplumsal ve mesleki uzmanlik gelisiminin tamamlanmast
sureci” olarak tanimladi (Toprak ve FErdogan, 2012:72). Bunlarin yaninda dil 6grenimi,
dislanmislikla miicadele gibi amaglart da bulunmaktadir. Yasam boyu 6grenme konusunda
politikalar, kararlar, stratejiler ve projeler gelistirilmistir. Tturkiye’de AB’nin yasam boyu 6grenme
ile ilgili karar ve politikalarinin bilinmesi gelecekte egitim alaninda meydana gelecek uyumu
kolaylagtiracaktir (Akbas ve Ozdemir, 2002: 113).

Devletlerin yurtdsst politikalarina baglt olarak gerceklesen yabanct 6grenci istthdami tilkemizde
de son senelerde biytk bir artis gdstermektedir. Bu artisa baglt olarak yabanci dil olarak Turkce
ogretimi konusunda akademik ¢aligmalara agirlik verilmistir. Ttrkiye Cumhuriyeti resmi kurumlart
tarafindan yiiriitillen yabancilara Tiirkce 6gretim faaliyetleri YOK’e baglt bircok iiniversitenin
Tirkce Ogretim Merkezi ve Tirk Isbirligi ve Kalkinma Idaresi Baskanligi (TTKA)’nca
yurttilmektedir. Yapilan bu faaliyetlerin ortak amact yurt disinda ve iginde Turkge 6gretmek,
Tirk kiltirintg tanitmaktir. Bu amag ve kapsam dogrultusunda yapilacak olan dil 6gretimi ve
kiltirin aktarimi faaliyetleri olduk¢a zor ve karmasiktir. Aydin ve Zengin (2008: 82), dil
Ogrenimini zorlastiran sebeplerin temelde 6grenicilerin sahip oldugu bireysel farkliliklar ve
bireysel 6zelliklerle ilgili oldugunu ve bunlarin 6grenmeyi dogrudan etkiledigini séylemektedir.
Kagar ve Zengin (2009: 58), 6grenicilerin yabanct dil 6grenme ve dil kullanimu ile ilgili inanglar,
oncelikleri ile dil 6grenme stratejileri ve dil 6grenme stirecine karst takindiklarr tavir arasindaki
iliskileri; Ogrencilerin yabanct dil 6grenme ile ilgili inanglart ile bu inanglar dogrultusunda
onceliklerini belirlemeleri ve dil 6grenmeye yonelik aldiklart tavri ve yaklasimi sekillendirmeleri
baglamiyla bilisotesi, Ogrencilerinin inanglart ile dil 6grenme stratejileri arasindaki iligkiler
bakimindan biligsel, konuyla ilgili bakis agist nedeniyle toplumsal olarak gruplandirmaktadirlar.
Tium dinya tlkelerinde yabanct dil bilme ve 6grenmenin 6nemi toplumsal ve kilttrel degismeler
ve uygulamaya dayali ilerlemeler karsisinda giderek daha buytk 6nem kazanmakta, ilkeler
arasinda kultiir alisverisi ve cesitli alanlarda isbirligi olanaklarinin artmasiyla yabanci dil 6grenme
etkinlikleri daha da zorunlu bir gereksinim durumuna gelmektedir (akt. Acat B. Ve Demiral S,
2002:314). Ogrenicinin, 6grenecegi dilin kendine katkilar saglayacak oldugunun bilincinde olmast
ve bu vyolda gerceklestirmek zorunda oldugu hedeflerin ¢ok 6nemli oldugunu bilmesi
gerekmektedir.

1. Yontem

1.1. Aragtirmanin Amaci

Arastirmanin amaci, yabanci dil olarak Turkege 6grenicilerinin dil edinimi basarisinda yagam
boyu 6grenme egilimlerinin etkililigini belirlemektir.

1.2. Temel Problem Ciimlesi

Yabanct dil olarak Turkce Ggrenicilerinin dil 6grenme sireclerindeki basart dizeyleri ile

yasam boyu Ogrenme strecleri arasinda nasi bir iliski bulunmaktadir ve bu iliski yabanct dil
ogrenimini ne Olctide etkilemektedir?

1.3. Arastirmanin Modeli

Arastirma, karma model arastirma yontemi kullanilarak gergeklestirilmistir. Arastirmanin
birinci evresinde betimsel tarama modeli uygulanmistir. Arastirmanin ikinci evresinde, yasam
boyu 6grenme egilimleri belirlenen ¢alisma gruplarina, alan uzmanlar ve arastirmacilar tarafindan
gelistirilmis olan Turkee dil edinimi bagart testi, egitim baslamadan Once ve yogun egitimin
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sonunda, iki kez uygulanmustir. Calismanin bu agamasi 6ntest — sontest kontrol gruplu model
olarak diizenlenmistir. Arastirmanin tglincl evresinde ise basari testlerinden elde edilen puanlar
ile yasam boyu egilim diizeyleri karsilastirilmistir. Arastirmanin son evresinde korelasyonel model
uygulanacaktir.

1.4. Calisma Grubu

Arastirmanin verileri, Sakarya Universitesi TOMERde 2014-2015 egitim &égretim yilt yaz
okulunda yabanct dil olarak Tirkge 6grenen C1 diizeyindeki 40 6greniciden elde edilmistir.

1.5. Veri Toplama Arac1

Arastirmadaki veriler dil edinimi ile ilgili 6grencilere yaz okulunda uygulanan basari testi ve
“Yasam Boyu Ogrenme Egilimleri Olgegi” 6lgegi ile toplanmustir. Ogrenicilerin yaz okulu
suresince dil edinimi ile ilgili basarilarindaki gelisimler elde edilmistir. Yaz okulu 6ncesi ve yaz
okulu sonrasi basart testleri arasindaki farklar hesaplanarak gelisim miktarlari belitlenmistir.
Arastirmada diger veri toplama aract olarak Yelkin Diker Coskun’un 2009’da gelistirdigi 27
sorudan olusan “Yasam Boyu Ogrenme Egilimleri” 6lcegi kullanilmistir. Olgek alt1 dereceli likert
Olgekten olusmaktadir. Arastirmada yabanct 6grencilerin derecelendirmeleri daha iyi algilamalarini
saglanmast icin Olcek iic dereceliye déniistiiriilmiistiir. Olgek motivasyon, sebat, égrenmeyi
diizenlemede yeterlik, merak olmak tizere dort alt boyuttan olusmaktadir. Olgekte alt boyutlardan
alinan puanlar 1 ile 3 arasinda degismektedir. Alinan puan o boyuta ait 6zelligin arttigin
gostermektedir.

1.6. Verilerin Istatistiksel Analizi

Arastirmada elde edilen veriler SPSS (Statistical Package for Social Sciences) for Windows
22.0 programui kullanilarak analiz edilmistir. Verilerin degerlendirilmesinde tanimlayict istatistiksel
yontemleri olarak ortalama, standart sapma kullandmistir. Arastirmanin strekli degiskenleri
arasinda korelasyon ve regresyon analizi uygulanmustir. Elde edilen bulgular %95 gtven
araliginda, %5 anlamlilik diizeyinde degerlendirilmistir.

2. Bulgular

Tablo 1. Yasam Boyu Ogrenme Egilimleri ile Dil Edinimindeki Gelisim Diizeyletine
Iligkin Ortalamalar

Dil Edinimindeki Geligim N | Ort Ss Min. Max.

Okuma Anlama Gelisim 40| 26,750 | 24,114 | -20,000 60,000
Dilbilgisi Gelisim 40| 24,500 | 25,212 | -40,000 70,000
Yazma Gelisim 40| 19,830 | 17,263 | -6,000 61,000
Konusma Gelisim 40| -0,120 | 10,889 | -25,000 20,000
Genel Basart Gelisim 40| 17,738 | 11,379 -5,750 38,500

Yasam Boyu Ogrenme Egilimleri

Motivasyon 40 | 2,250 0,451 1,170 3,000
Sebat 40| 2,133 0,476 1,170 3,000
Ogrenmeyi Diizenlemede Yeterlik 40| 1,967 0,475 1,170 2,830

Merak 40| 2,081 | 0416 | 1,110 3,000
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Aragtirmaya katilan 6grencilerin “okuma anlama gelisim” (26,750 = 24,114); “dilbilgisi gelisim”
(24,500 £ 25,212); “yazma gelisim” (19,830 * 17,263); “konusma gelisim” (-0,120 = 10,889);
“genel basari gelisim” ifadesine (17,738 * 11,379); “motivasyon” (2,250 £ 0,451); “sebat”
ifadesine (2,133 * 0,4706); “6grenmeyi dizenlemede yeterlik” (1,967 £ 0,475); “merak” (2,081 +
0,416); olarak bulunmustur. Ogrenicilerin yasam boyu 6grenme egilimlerinin orta diizeyde oldugu
belirlenmistir.

Tablo 1. Yagam Boyu Ogrenme Egilimleri Ile Dil Edinimindeki Gelisim Arasindaki
Iligkiye Yonelik Korelasyon Analizi

Okuma | pyiloisi | Yazma | Konugma | S0
Anlama | “o pdm | Geligim Gelisim Bagari
Geligim $ $ $ Geligim
r | 0,006 0,127 0,073 0,154 0,011
Motivasyon
p| 0972 0,436 0,655 0,341 0,048
r | -0,078 0,035 0,006 0,216 0,021
Sebat
p| 0630 0,829 0,969 0,182 0,897
Ogrenmeyi | ¢ | 0210 0,005 0,356% 0,383* 0,312
Diizenlemede
Yeterlik p| 0192 0,976 0,024 0,015 0,050
t | 0037 0,018 0,152 0,418%* 0,148
Merak
p| 0823 0,914 0,348 0,007 0,361

Ogrenmeyi diizenlemede yeterlik ve yazma gelisim arasinda zayif, pozitif yonde anlamli iligki
bulunmaktadir (r=0.356; p=0,024<0.05). Ogrenmeyi diizenlemedeki yeterliklerinin artmasiyla
yazma becerilerinin gelisimleri arasinda olumlu yonde zayif bir gelisme gézlenmistir. Ogrenmeyi
dizenlemede yeterlik ve konusma gelisim arasinda zayif, pozitif yonde anlamli iligki
bulunmaktadir (r=0.383; p=0,015<0.05). Ogrenmeyi diizenlemedeki yeterliklerinin artmasiyla
konusma becerilerinin gelisimleri arasinda zayif olumlu yoénde bir gelisme gbzlenmistir.
Ogrenmeyi diizenlemede yeterlik ve genel basart gelisim arasinda zayif, pozitif yénde anlamli iliski
bulunmaktadir (r=0.312; p=0,050<0.05). Ogrenicilerin 6grenmeyi diizenlemedeki yeterliklerinin
artmast sonucunda genel basart diizeylerinin zayif olumlu yonde etkilendigi gbzlenmistir. Merak
ve konusma gelisim arasinda zayif, pozitif yonde anlamli iliski bulunmaktadir (r=0.418;
p=0,007<0.05). Ogrenicilerin dil 6grenimine karst olan merakinin artmastyla konusma gelisimleri
arasinda zayif olumlu yonde bir gelisme gozlenmistir. Diger degiskenler arasindaki iliskiler
istatistiksel olarak anlamli degildir (p>0.05).

Tablo 3. Yasam Boyu Ogrenme Egilimlerinin Dil Edinimi Genel Bagar1 Geligsim Uzerine

Etkisi
I?eag%;rliln Bagimsiz Degisken 3 t p F |Model (p)| R®
Sabit 1,966 (0,265 |0,792
ge?e} Bagart |7 4789 0035 0,089
eligum Ogrenmeyi Diizenlemede Yeterlik {8,020 |2,188 {0,035

Ogrenmeyi diizenlemede yeterlik ile genel basart gelisim arasindaki iliski belirlemek tizere yapilan
stepwise regresyon analizi istatistiksel olarak anlamli bulunmustur (F=4,789; p=0,035<0.05).
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Genel basar gelisim duizeyinin belirleyicisi olarak 6grenmeyi diizenlemede yeterlik degiskenleri ile
iliskisinin (aciklayicilik giiciiniin) zayif oldugu goriilmistir (R2=0,089). Ogrencilerin 6grenmeyi
diizenlemede yeterlik dizeyi genel basart gelisim duzeyini arttirmaktadir (3=8,020). Elde edilen bu
bulguya goére yasam boyu 6grenme egilimlerinden 6grenmeyi duzenlemede yeterlik hari¢ diger
degiskenlerin genel basaridaki gelisim {izerinde etkili olmadigi saptanmistir. Ogrenmeyi
diizenleme egiliminin genel basari gelisimini agiklayan (neden olan) bir degisken oldugu
belirlenmistir.

3. Sonuglar, Tartigma Ve Oneriler

- Ogrenicilerin yasam boyu égrenme egilimlerinden égrenmeyi diizenlemede yeterlik egilimi
disindaki diger egilimlerin yiksek oldugu goézlenmesine ragmen genel basart gelisimi tzerinde
etkilerinin olmadigr belirlenmistir. Ogrenicilerin yasam boyu egilimleri yitksek olmasina ragmen
bu egilimlerin dil 6grenimine yeterli etkisi goriilmemistir. Bunun nedeni olarak da yaz okulu
stirecinin yetersiz olmast gosterilebilir.

- Ogrenme o6lcegi ve genel basart diizeyleri arasinda olumlu yonde iliski bulundugu
durumlarda dahi gelisimin zayif oldugu gozlenmistir. Ogrencilerin merak, sebat, égrenmeyi
diizenlemede yeterlik, motivasyon durumlart ile genel basari gelisimleri arasinda giiglii bir iligki
saptanamamustir. Bu bulgulardan yola ¢ikilarak dort haftalik siireg boyunca aldiklart egitimin
yetersiz kaldigi sOylenebilir. Bu kisa dénemde daha verimli egitim 6gretim yapilabilmesi i¢in yaz
okuluna mahsus Ggretim materyallerinin hazirlanmast ve verilen ders saatinin arttirilmast
gerekmektedir.

- Ogrencilerin yaz okulu siirecinde devamsizlik durumlarina verilen énemin arttirilarak
6grencilerin derse devaminin saglanmasi gerekmektedir.

- Yaz okulu siirecinde 6grenciye ders yukumliliikleri verilerek 6grenicinin derse ilgisinin
artirilmasi saglanmalidur.
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Extended English Abstract

People, by nature, are always inclined to learn something new, throughout their lifetimes.
That this need to learn exists as long as people live has created the concept of lifelong learning.
Although this term is generally thought to be connected with adult teaching only, it is always
there in every phase of life because of the fact that learning can take place throughout people’s
lifetimes (Can, 2011:6). With non-stop development of information in today’s world, there is
more to learning than just an activity to contribute to people’s professional carriers and is limited
to teenage and youth years. Learning is a process that lasts during all periods of people’s lives.
Lifelong learning, as a result of this philosophy, considers learning as an activity that lasts “from
cradle to grave” (Giundogan, 2003:2). Admission of foreign students, which takes place according
to foreign policies of governments, has increased dramatically over the last years. In parallel with
this increase, more stress has been given to academic studies concerning the teaching of Turkish
as a foreign language. Activities of teaching Turkish to foreigners by the institutions of Turkish
Republic are run by Turkish Teaching Centers of many universities administered by YOK
(Higher Education Council) and Tirk Isbirligi ve Kalkinma Idaresi Baskanhgi (Turkish
Cooperation and Coordination Agency) (TTKA).

The common purpose of these activities is to teach Turkish inside and outside the country
and also to publicize the Turkish culture. Activities of language teaching and publicity of the
culture, based on this purpose and scope, will be challenging. In all countries of the world,
knowing and learning foreign languages is becoming more and more significant due to social and
cultural changes and practice-based improvement. Since opportunities of cultural interaction
between countries and cooperation in certain fields are on the rise, activities of learning a foreign
language become more of a necessity (akt. Acat B. Ve Demiral S, 2002:314). After a
comprehensive literature review of the field, one can conclude that lifelong learning approaches
have not been studied adequately in terms of language learning process. There is an observable
connection between learners’ levels of achievement in language learning and their lifelong
learning tendencies.

This study aims to identify the affect of lifelong learning tendencies of learners on their
learning Turkish as a foreign language. The study, in this context, was conducted with mixed
research method. The study universe consists of learners learning Turkish at C1 level as a foreign
language at Sakarya TOMER 2014-2015 summer school. On the first phase of the study, data
regarding lifelong learning tendencies of learners of Turkish as a foreign language was obtained
from “Lifelong Learning Tendency Scale”. First, a six point Likert scale was chosen. Then the
scale was converted to three points so that the foreign learners in the study could understand the
scaling better. The four sub-dimensions of the scale are motivation, perseverance, competency in
regulating learning, curiosity. Points from sub-dimensions of the scale vary between 1 and 3. The
point indicates that the feature of that dimension increases. Descriptive survey model was applied
on the first phase of the study. For the second phase of the study, once lifelong learning
tendencies of work groups were identified, achievement test for learning Turkish, developed by
field experts researchers, was applied on them twice, first one being before the training and the
second one being after dense training. This phase of the study was designed as a model with pre-
test and post-test control group. The third phase of the study included the comparison of points
from achievement tests and lifelong learning tendency levels which revealed that there is a
connection between them. Correlation model will be used for the last phase of the study. As a
result of this study, the connection between learners’ achievements in tests and their lifelong
learning tendencies was analyzed. Data in the study was obtained through the achievement test
on language learning given to learners during the summer school and “Lifelong Learning
Tendency Scale”.
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Improvements in learners’ achievements in language learning during the summer school
were gathered. Differences between test scores before and after the summer school were
calculated and levels of improvements were found. Data gathered from the research was analyzed
with SPSS (Statistical Package for Social Sciences) for Windows 22.0 program. For the evaluation
of the data, average and standard deviation were used as descriptive statistical methods.
Correlation and regression analysis were applied among continuous variables of the study.
Findings were calculated in 95% confidence interval, and 5% significance level. Though among
all lifelong learning tendencies of learners, competence in self regulation of learning was the only
low one, it was found that the other tendencies with high points had no influence on general
improvement of success. Although lifelong tendencies of learners were high, these tendencies
didn’t have enough effect on language learning. Reason for this can be considered as insufficient
length of summer school. Even in cases when there was a positive relationship between learning
scale and general success levels, improvement was weak. No strong relationship between learners’
general success improvements and curiosity, perseverance, competence in self regulation and
motivation was found. Considering these findings, one may conclude that the four-week
education didn’t suffice. In order to create a more fruitful learning environment in this very short
period, learning materials peculiar to summer school should be prepared and number of lesson
hours should be increased. Furthermore, more attention should be attached to attendance during
summer school and regular student participation in classes should be ensured. Students should be
assigned with educational responsibilities during the summer school and thus they should be
encouraged to be more interested in lessons. Thanks to high levels of lifelong learning tendencies
of language learners, continuity and universality, two of fundamental goals of education, are
provided and effective Turkish learning occurs.
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