21.08.2017 Benzerlik Raporu

Basari Oryantasyonunun Degerlendirilmesi ve A ... Benzerlik endeksi
Yazan: kubilay ¢imen O/ 4
Su tarihten itibaren: 21 Agustos 2017 03:13:37 o

6,168 kelime - 23 eslesmeler - 10 kaynaklar

Mod: | Benzerlik Raporu ¥

Cilt: 14 Say: 2 Yil: 2017 Spor Bilimleri Fakiiltelerinde Egitim Géren Ogrencilerin Bagari Oryantasyonlarinin
Degerlendirilmesi ve Akademik Oz Denetim Kubilay Cimen1 Ozet Bu calisma Spor Fakiiltelerinde okuyan ddrencilerin
basari oryantasyonlarini ve akademik 6z- Birtakim degiskenlere gore bilimler. Calismaya Gazi Universitesi, Mugla Sitki
Kogman Universitesi ve Selguk Universitesi Spor Bilimleri Fakiiltelerinde Ogretim, Spor Yénetimi, Kocluk ve Rekreasyon
Bolimi'nde 1073 6grenci gondilli olarak katiimistir. Gondillilerden Sosyodemografik Bilgi Formu, Basari Oryantasyonu
Olcegi ve Akademik Oz-Diizenleme Olgegi doldurmalari istendi. Bagari Oryantasyon Olgegi 2008'de Elliot ve Murayama
tarafindan olusturulmus ve 2012 yilinda Ugar tarafindan gecerlik ve givenilirlik degeri .89 ile Tirkge'ye uyarlanmistir.
Gegerlilik ve giivenilirlik caligmalarinin yapildigi Akademik Ozdegerlendirme Olgedi Martinez Pons tarafindan 2000
yilinda Maclellan ve Soden tarafindan degistirilmis ve 2014'te Kaplan tarafindan Tirkge'ye uyarlanmis olarak
olusturulmustur. Toplanan veriler IBM SPSS 22 paket. Katilimcilar hakkinda kisisel bilgiler igceren envanterler, ortalama
puana karsilik gelen siklik (f) veya yiizde (%) olarak verildi. Verilerin parametrik olmayan dagilimi vardi. istatistiksel analiz
icin Mann-Whitney U ve Kruskal-Wallis analizleri kullanilmistir. Sonug olarak, basari oryantasyonunun ve 6zdenetimin
cinsiyete dogrudan bagl oldugu kanitlanmistir, Universite ve béliim. Bunun nedeni, dgrencilerin mesleki ve kisisel
oOzelliklerini gelistirmeyi, 6grencilerin bilgi ve farkindaligini artirmayi amagclayan lniversitelerin ve 6gretmenlerin
ogrencilerin kendi hedeflerine uygun olarak egiterek bireysel olarak kendi kendine yeterlik kazanmalarini istemek olabilir .
Anahtar kelimeler: Basari yonelimi, akademik 6z denetim, 6grenci GiRIS Basari Hedefi Oryantasyon Teorisi, bireylerin
basarilarini elde etmek ve ulagmak i¢in hedeflerine nasil konsantre olduklarinin teorisi olarak tanimlanabilir. Onlarin
konsantre olmasinin sebepleri, yeteneklerini diizenleme yetenekleri (Ames, 1992) ve 6grenme nedenlerini algilamalaridir
(Pintrich ve digerleri, 1991; Kaplan ve Maehr, 2007; Pintrich, 2000). Basari hedefi yénelimi, bireylerin basarili olmak igin
ihtiyag duyduklari temel motivasyonu saglar. Yani, 6grencilerin gérevlerinde basarili olmak igin yaptiklari segimlerin
arkasindaki nedenlerle ilgilenmektedir (Kaplan ve Maehr, 2007; Pintrich, 2000). Ogrencilerin neden 6grenmeyle
ilgilendigini ve 6grenme nedenlerini nasil algiladiklarini agiklar (Pintrich ve digerleri, 1991). Bireylerin 6z-1 Yardimci
Dogent, istanbul Gelisim Atim Universitesi, Beden Egitimi ve Spor Yiiksekokulu, kcimen@gelisim.edu.tr gibi stratejilere
onem vermeleri gerektigi distinildiigiinde hedef belirleme ve planlama gibi yetenekler Kendi hedeflerine ulasabildikleri
gibi kendi kendini diizenleme yetenegi ve diger becerilere ihtiya¢ duyulmaktadir. Kendini diizenleme yetenegi olan
ogrenciler, kendi 6grenme siireglerini yonetir ve sirayla editmenlerine, aile lyelerine veya diger egitimsel 6gelere
glivenmek yerine egitim ortamlarindaki bilgi ve becerileri kazanmak igin harekete gegerler. Kendini diizenleme

kabiliyetini gelistiren egitim ortamlari, 6grencileri kendi kendini diizenleme yetenegi ile yetistirmek igin gereklidir.

Oz-diizenleyici 6grenme yetenegidir  kontrol  kiginin
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Kendi 6grenme ve anlama. Bunu yapmak i¢in hedeflerin belirlenmesi ve bu hedeflere ulagsmada yararli stratejilerin
secilmesi ve hedeflere ulagilmasina yonelik stratejilerin ve siireclerin takip edilmesi gerekiyor. Kendini diizenleyen
ogrenciler gorevlerini kendine giiven ve disiplinle yaklasirlar. Yeteneklerini ve bilgilerini kavrarlar. Basaril olabilmek igin
ihtiya¢ duyduklari bilgiyi ararlar. Bu, kendini yonetmenin basarili olmasi igin gok 6nemli oldugunu kanitlamaktadir (Aydin,
2012; Zimmerman, 2000). Oz denetim, bir birey tarafindan bir hedefe ulagmak icin gelistirilen duygular, diisiinceler ve
davranislar olarak tanimlanabilir. Diger yandan, 'Akademik’ 6zdenetim, bir bireyin akademik hedeflere ulagsmak igin aktif
biligsel ve davranigsal katilimi olarak tanimlanabilir. E§itimde hayat boyu 6grenmenin, bireylerin kendi 6grenme
siireclerinden sorumlu olmalarinin ve yapilandirmaci yaklagimin 6grenme yayginliginin benimsenmesi, 6zdenetim
kavramini 6n plana ¢ikarmistir (Uygun, 2012). Egitimde en 6nemli hedeflerden biri, 6grenme sorumlulugunu istlenen,
kendi 6grenme siireclerini kontrol eden, aktif olarak siirece katilabilen, yeteneklerine glivenen ve bu yeteneklerin getirdigi
avantajlari kullanan bireyler yaratmaktir (Zimmerman, 2000). Bir literatiir taramasindan sonra, 6grencilerin basari
yonelimlerini ve akademik 6z- denetimleri inceleyen bazi ¢alismalarin oldugu bulunmustur (Kaplan, 2014; Ugar, 2012;
Solmaz ve ark. 2014; Maclellan ve Soden, 2006; Pepe, 2015). Bununla birlikte, Spor Bilimleri Fakiltelerinin farkli
bélimlerinde okuyan 6drenciler lizerinde herhangi bir galisma yapilmamistir. Bu nedenle bu galisma, Spor Bilimleri
Fakdiltelerinde okuyan 6grencilerin basari oryantasyonlarini ve akademik 6z-denetimlerini gesitli degiskenlere gore
degerlendirmeyi amaclamaktadir. YONTEM Géniillii Gruplarin Olusumu: Bu arastirma, Gazi Universitesi, Spor Bilimleri
Fakiilteleri, Mugla Sitki Kogman'da Ogretmenlik Anabilim Dali, Spor Yoénetimi Bélimii, Antrendrliik ve Rekreasyon
Bélimii'nde okuyan 1113 randomize goniillii grenci Universite ve Selguk Universitesi. Universitelerden alinan anketleri
inceledikten sonra, doldurulmamis veya yanls doldurulmus anketler kaldiriimistir. Sonunda, Toplam 1073 soru formu
degerlendirilmistir. Goniilliilerden Sosyodemografik Bilgi Formu, Basari Oryantasyonu Olgegdi ve Akademik Oz-Diizenleme
Olgegi doldurmalari istendi. Sosyo-Demografik Bilgi Formu: Géniilliillerden {i¢ sorudan olusan kisisel bilgi formunu
doldurmalari istendi: cinsiyet, {iniversite ve boliim. Basar Oryantasyonu Olcegi: Bu calismada, Elliot ve Murayama
tarafindan 2008 yilinda olusturulan ve 2012 yilinda Ucar tarafindan .89 gegerlik ve giivenilirlik degeri ile Tiirkge'ye
uyarlanan Basari Oryantasyon Olcegi, 6grencilerin basari oryantasyonlarini belirlemek icin kullaniimistir. Basari
Oryantasyon Olgegi 12 sorudan olusur. Sorular 1, 3 ve 7, '6grenme yaklagim yonelimi' alt bashgini olusturur. Sorular 6, 10
ve 12 "performans énleme yonelimi" olusturur. Sorular 2, 4 ve 8 "performans yaklagim yonelimi" ni olusturmaktadir.

Sorular 5,9 ve 11 "6grenmeyi 6nle" yonelimini olusturur. Olcekte bes seviyeli bir Likert 6lcegi kullaniimis ve bu maddeler
"Strongly disagree", "Disagree", "Neither agree nor disagree", "Agree" and "Strongly agree".

Academic Self-Regulation Scale: Academic Self-Regulation Scale, on which validity and reliability studies have been
carried out and which was created by Martinez Pons in 2000, modified by Maclellan and Soden in 2006 and adapted into

Turkish by Kaplan in 2014,
was used to determine the academic self- regulation of students. |E|

This scale consists of 48 questions. The Academic Self-regulation Scale has four subheadings. In the scale, questions 6
to 20 form the ‘goal-setting’ subheading. Questions 26 to 39 form the strategy implementation’. Questions 40 to 54 form
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the ‘strategy-pursuing’. Questions 21 to 24 form ‘support-taking’.
The Cronbach's alpha coefficient of the scale is estimated as

.97. A seven-level Likert scaling was used, with the items,

nou

"Strongly disagree”, “Disagree”, "Somewhat disagree”, "Neither agree nor disagree", "Somewhat

agree", "Agree"

and "Strongly agree", or, "Never" to "Every time" items. Statistical Assessment: Data collected was registered with IBM
SPSS 22 package. Inventories which contain personal information about participants were given as frequency (f) or
percentage (%) values corresponding to the average score. Data had a non-parametric distribution. Mann-Whitney U and

Kruskal-Wallis analyses were used for statistical analysis.

Table1 Socio -Demographic Features of the Participants Variance Frequency

Percentage Male

586 53.7 Gender Female 487 44.6 Gazi University 346 31.7 University Selcuk University 397 36.4 Mugla Sitki Kogman
University 330 30.2 Teaching 169 15.5 Department Sport Management 265 24.3 Coaching 350 32.1 Recreation 289 26.5
It can be understood from Table 1 that 53.7% of the volunteers were men, 44.6% were women, 31.7% were from Gazi
University, 36.4% were from Selcuk University, 30.2% were from Mugla Sitki Kogman University, 15.5% were studying in
the Department of Teaching, 24.3% were studying in the Department of Sport Management, 32.1% were studying in the
Department of Coaching and 26.5% were studying in the Department of Recreation. RESULTS Table 2 Descriptive
Statistics of Answers Given by Participants to the Scales N Min Max X+SS Achievement Orientation Learning Approach
Orientation 1073 1.00 5.00 4.01+0.77 Performance Avoid Orientation 1073 1.00 5.00 3.74+ 0.92 Performance Approach
Orientation 1073 1.00 5.00 3.9040.81 Learning Avoid Orientation 1073 1.00 5.00 3.82+ 0.79 Academic Self- Regulation
Goal-Setting 1073 1.67 7.00 5.27% 0.93 Strategy Implementation 1073 1.00 7.00 5.13+1.09 Strategy-Pursuing 1073 1.22
7.00 5.2341.23 Support-Taking 1073 1.00 7.00 5.16 +1.18 It can be understood from Table 2 that, with regard to the
Achievement Orientation Scale, the volunteers' average for the learning approach orientation was 4.01+0.77, for the
performance avoid orientation was 3.7440.92, for the performance approach orientation was 3.90+0.8 and for the
learning avoid orientation was 3.82+0.79. With regard to the subheadings of Academic Self- Regulation Scale the
average for the goal-setting was 5.27+0.93, for the strategy implementation was 5.13+1.09, for the strategy-pursuing
was 5.23+1.23 and for the support-taking was 5.16 +1.18. Table 3 Evaluation of Participants' Achievement Orientation
Based on their Gender n median min max Z P Learning Approach Male 586 4.00 1.00 5.00 Orientation Female 487 4.00
1.00 5.00 Achievement Performance Avoid Male 586 4.00 1.00 5.00 Orientation Orientation Female 487 4.00 1.00 5.00
Performance Approach Male 586 3.00 1.00 5.00-1.232 .218 -.235 .814 Orientation Female 487 4.00 1.00 5.00 -2.067
.039 Male 586 3.00 1.00 5.00 Learning Avoid Orientation Female 487 4.00 1.00 5.00 -2.948 .003 The participants'
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achievement orientation based on their gender are presented in Table 3. It was understood from examining the

subheadings of achievement orientation that

therewas a significant difference between the averages for performance approach |E|

orientation and

learning avoid orientation (p<0.05). Table 4 Evaluation of Participants’ Academic Self-Regulation Based on their Gender
n median min Max Z P Support-Taking Male Female 586 487 5.25 5.50 1.00 1.00 7.00 7.00 -3.021 .003 Academic Goal-
Setting Male Female 586 487 5.27 5.33 1.67 2.20 7.00 7.00 -2.376 .018 Self- Regulation Strategy Implementation Male
Female 586 487 5.29 5.36 1.00 2.29 7.00 7.00 -2.413 .016 Strategy-Pursuing Male Female 586 487 5.33 5.56 1.22 1.78
7.00 7.00 -2.193 .028 Participants' academic self-regulation based on their gender are presented in Table 4. It was

understood from examining the subheadings

that a statistical difference

the averages of support-taking, goal-setting, strategy implementation and strategy-pursuing(p<0.05). Table 5 Evaluation
of Participants' Achievement Orientations Based on their University University n median min max X2 P Differ- ence
Learning Approach Orientation Gazi University1 346 Selcuk University2 397 4.33 4.00 2.00 1.00 5.00 5.00 46.119 1-2
.000 1-3 2-3 Mugla Sitki Kogman 330 3.00 1.00 5.00 University3 Performance Avoid Orientation Gazi University1 346
6.00 1.00 5.00 Mugla Sitki Kogman 330 University3 4.00 1.00 5.00 Selcuk University2 397 4.00 1.00 5.00 21.901 .000 1-
2 1-3 Performance Approach Orientation Gazi University1 346 6.00 1.67 5.67 Mugla Sitki Kogman 330 University3 4.00
1.00 5.00 Selcuk University2 397 4.00 1.00 5.00 36.664 .000 1-2 1-3 Gazi University1 346 6.00 2.00 5.00 Selcuk Learning
Avoid University2 Orientation Mugla Sitki Kogman University3 397 4.00 330 4.00 1.00 1.00 5.00 12.000 .002 1-2 1-3 5.00
Participants' achievement orientation based on their university are presented in Table 5. It was understood from
examining the subheadings of achievement orientation that there was a significant statistical difference between Gazi
University and Selcuk University, between Gazi University and Mugla Sitki Kogman University and between Selcuk
University and Mugla Sitki Kogman University regarding learning approach orientation subheading. With regard to the
performance avoid orientation, performance approach orientation and learning avoid orientation subheadings, there was
a significant statistical difference between Gazi University and Selcuk University, between Gazi University and Mugla
Sitki Kogman University (p<0.05, p<0.001). Table 6 Evaluation of Participants' Academic Self-Regulation Based on their
University University n median min max X2 P Differ- ence Support-Taking Gazi University1 346 5.25 1.00 7.00 7.890 .019
1-2 Selcuk University2 MuglaSitki Kogman University3 397 330 5.50 5.25 2.75 1.00 7.00 7.00 Goal-Setting Gazi
University1 Selcuk University2 Mugla Sitki Kogman Universityi3 346 397 330 5.27 5.47 5.30 2.53 2.93 1.67 7.00 7.00
7.00 8.950 .011 1-2 Strategy Implementation Gazi University1 Selcuk University2 Mugla Sitki Kogman University3 346
397 330 5.36 5.43 5.14 2.07 2.29 1.00 7.00 7.00 7.00 6.932 .031 2-3 Strategy Pursuing Gazi University1 Selcuk
University2 Mugla Sitki Kogman University3 346 397 330 5.44 5.56 5.28 2.00 2.44 1.22 7.00 7.00 7.00 9.948 .007 2-3
Participants' academic self-regulation based on their university are presented in Table 6. It was understood from
examining the subheadings for self-regulation that
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there was a significant  statistical difference between Gazi University and Selcuk University
regarding the

support-taking and goal-setting subheadings. With regard to the strategy implementation and strategy-pursuing
subheadings, there was a significant statistical difference between Selcuk University and Mugla Sitki Kocman University
(p<0.05). Table 7 Evaluation of Participants' Achievement Orientation Based on their Department Department n median
min max X2 P Differ- ence Teaching1 169 4.00 2.00 5.00 Learning Approach Orientation Sport Management2 Coaching3
Recreation4 265 350 289 4.33 4.00 4.00 1.00 1.00 1.00 5.00 5.00 5.00 7.735 .052 - Performance Avoid Orientation
Teaching1 Sport Management2 Coaching3 Recreation4 169 265 350 289 4.00 4.00 3.00 4.00 1.00 1.00 1.00 1.00 5.00
5.00 5.00 5.00 18.739 .000 1-3 Performance Approach Orientation Teaching1 Sport Management2 Coaching3
Recreation4 169 265 350 289 4.00 4.33 3.00 4.00 1.67 1.00 1.00 1.33 5.00 5.00 5.00 5.00 13.945.003 1-3 2-3 3-4
Learning Avoid Orientation Teaching1 Sport Management2 Coaching3 Recreation4 169 265 350 289 4.00 4.00 3.00 3.00
1.67 1.00 1.00 1.00 5.00 5.00 5.00 5.00 18.497 .000 1-3 1-4 Participants' achievement orientation based on their
department are presented in Table 7. It was understood from examining the subheadings for achievement orientation

that
there was a significant statistical difference between the Departments

of Teaching and Coaching regarding the performance avoid orientation. With regard to the performance approach

orientation,
there was a significant  statistical difference between the Departments

of Teaching and Coaching, between the Departments of Sport Management and Coaching and between the

Departments of Coaching and Recreation. Regarding the learning avoid orientation,
there was a significant statistical difference between the Departments

of Teaching and Coaching and between the Departments of Teaching and Recreation (p<0.05, p<0.001). Table 8
Evaluation of Participants' Academic Self-Regulation Based on their Department Department n median min max X2 P
Differ- ence Support- Taking Teaching1 Sport Management2 Coaching3 Recreation4 169 265 350 289 5.00 5.50 5.50
5.002.751.50 1.00 1.00 7.00 7.00 7.00 7.00 24.557 .000 1-2 2-4 3-4 Goal-Setting Teaching1 Sport Management2
Coaching3 Recreation4 169 265 350 289 5.67 5.33 5.40 5.13 3.47 2.20 1.67 2.53 7.00 7.00 7.00 7.00 37.700 .000 1-4 2-
4 3-4 Strategy Implementation Teaching1 Sport Management2 Coaching3 169 265 350 5.43 5.50 5.29 2.07 1.50 1.00
7.007.007.00 13.643 .003 2-4 Recreation4 289 5.00 2.07 7.00 Teaching1 169 5.56 2.00 7.00 1-4 Strategy- Sport 265
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5.67 1.78 7.00 Pursuing Management2 33.593 .000 2-3 2-4 Coaching3 350 5.33 1.22 7.00 3-4 Recreation4 289 5.22 2.44
7.00 Participants' academic self-regulation based on their department are presented in Table 8. It was understood from

examining the subheadings for academic self-regulation that
there was a significant  statistical difference between the Departments

of Teaching and Sport Management, between the Departments of Sport Management and Recreation and between the

Departments of Coaching and Recreation regarding the support-taking. With regard to the goal-setting,
there was a significant  statistical difference between the Departments

of Teaching and Recreation, between the Departments of Sport management and Recreation and between the

Departments of Coaching and Recreation. Regarding the strategy implementation,
there was a significant  statistical difference between the Departments

of Sport management and Recreation, whereas in the strategy-pursuing a significant statistical difference was seen
between the Departments of Teaching and Recreation, between the Departments of Sport Management and Coaching,
between the Departments of Sport Management and Recreation and between the Departments of Coaching and
Recreation (p<0.05, p<0.001). DISCUSSION AND CONCLUSION This study was conducted assuming that there is a
strong relation between the academic self-regulation and achievement orientation of university students, and it has
been found that the average of the Achievement Orientation Scale's learning approach orientation subheading was
4.01+0.77, the average of the performance avoid orientation was 3.74+0.92, the average of the performance approach
orientation was 3.9040.81 and the average of learning avoid orientation was 3.82+0.79 for the volunteers who
participated in the study. It can be clearly seen that achievement orientation in learning was higher than the
achievement orientation in performance. When the literature was reviewed, it was seen in the study conducted by Ugar
(2012) on prospective English teachers, that the average of the achievement orientation’s learning approach orientation
was 4.21, the average of the performance avoid orientation was 2.88, the average of the performance approach
orientation was 3.18 and the average of the learning avoid orientation was 4.12. In another study conducted by Arslan
(2011) on prospective Turkish, Social Sciences and form teachers, it was found that the learning and performance
approach orientation of those prospective teachers was high, while their performance avoid orientation was low. These
findings correspond with our study. Regarding the averages of the subheadings of Academic Self-Regulation Scale, it
was seen that the average of the goal-setting was 5.2710.93, of the strategy implementation was 5.13+1.09, of the
strategy-pursuing was 5.23+1.23 and of the support-taking was 5.16 +1.18. When the literature was reviewed regarding
the averages of subheadings of academic self-regulation in a study conducted by Kaplan (2014) of students in a
Department of Physical Education and Sports or in a School of Sports, it was seen that the average of goal-setting was
(X=4.83, Ss=1.06), strategy implementation was (X=4.49, Ss=1.16), of strategy-pursuing was (X=4.54, Ss=1.17) and of
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support-taking was (X=4.24, Ss=1.29) (s.99). It was understood from examining the subheadings of achievement
orientation of participants based on their gender that there was significant difference between the averages of
performance approach orientation and learning avoid orientation. When the literature was reviewed, it was found that, in
the study conducted by Ugar (2012) on prospective English teachers, there was a significant difference between the
learning approach orientation subheading of achievement orientation for male and female candidates (t (184)=-2.678,

p=0.008) and in their general achievement orientation scores (t (184)=-1.981, p= 0.049) depending on their gender.

However there was no significant gender- related difference 10

observed in male and female teacher candidates regarding performance avoid (t (184)=-1.387, p= 0.167), performance
approach (t (184)=-0.821, p= 0.413) and learning avoid orientations (t (184)=-1.658, p= 0.099). The study conducted by
Odaci et al. in 2013 shows that the learning avoid orientation differed depending on gender and that women are more
learning avoid-oriented than men. It was also shown that the learning approach, performance approach and
performance avoid orientations did not differ depending on gender. On the other hand, in the study conducted on
teacher candidates by Solmaz et al. in 2014, the average scores from the learning, performance approach and
performance avoid orientations differed significantly based on gender. Other studies in the literature have shown that
women are more learning approach- and learning avoid-oriented than men (Bouffard et al., 1995; Elliot and Mcgregor,
2001). The findings of this study show similarity or parallelism with other studies in the literature. The reason for this is
thought to be that students and athletes work in different fields and that they have different and individual levels of
perception. It was understood from examining the subheadings of academic self-regulation of the participants based on
their gender that there was a significant statistical difference between the averages for support-taking, goal-setting,
strategy implementation and strategy-pursuing. When the literature was reviewed, It was found that, inthe study
conducted by Yiiksel in 2013, there was a significant difference between the achievement orientation of men and
women. The study’s results showed that prospective female teachers have greater levels of self-regulation abilities than
prospective male teachers.Another study, conducted by Schuiteme et al. in 2012, showed that gender affected self-
regulation abilities and that female students had higher levels of metacognitive and autonomic abilities than male
students. In another study conducted by Kaplan in 2014 on students in Departments of Physical Education and Sports
and Sports Teaching, no significant statistical difference could be found between male and female students’ average
scores for the goal-setting subheading of academic self-regulation (t= 1.747, p=.081). However, a significant statistical
difference was observed regarding the average scores for strategy implementation (t= 3.992, p=.000), strategy-pursuing
(t= 3.336 p=.001), support-taking (t= 3.137, p=.002) and the Academic Self-Regulation Scale as a whole (t= 3.727,
p=.000). In our study, it is clearly seen that female students had greater levels of academic self-regulation abilities than
male students. The reason for this may be that the perception, concentration and self-realization levels of students
differ during learning and carrying out activities. It was understood from examining the subheadings of achievement
orientation of the participants based on their university that there was a significant statistical difference between Gazi
University and Selcuk University, between Gazi University and Mugla Sitki Kogman University and between Selcuk
University and Mugla Sitki Kogman University regarding the learning approach orientation subheading. With regard to
the performance avoid orientation, performance approach orientation and learning avoid orientation subheadings, there
was a significant statistical difference between Gazi University and Selcuk University, and between Gazi University and
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Mugla Sitki Kogman University. Even though there are studies on the achievement orientation of students in the
literature (Akin and Arslan, 2014; Aydin, 2014; Pepe, 2015; Ugar, 2012), a sufficient number of studies on achievement
orientation based on university students has not yet been conducted. The study conducted by Kii¢iikoglu et al. in 2010
showed that the performance approach orientation averages of prospective form teachers differed significantly
regarding the type of school, to the benefit of students at Atatlirk University. However, there was no significant
differentiation between the performance avoid orientation averages of prospective form teachers with regard to the type
of school. The reason behind this is thought to be the different relationships between students and the instructors,
different opportunities provided by the university, different student profiles and the different implementation in the field
of the theoretical and applied knowledge acquired by the students during their education. It was understood from

examining the subheadings of self-regulation of participants based on their university that

there was a significant  statistical difference between Gazi University and Selcuk University

regarding the

support-taking and goal-setting subheadings. With regard to the strategy implementation and strategy-pursuing
subheadings, there was a significant statistical difference between Selcuk University and MuglaSitkiKogman University.
Selcuk University had the highest score in the academic self-regulation. Even though there are studies on self-regulation
and academic self-regulation in the literature (Sagirli and Azapagasi, 2009; Sadirl et al., 2010; Ciltas and Bektas, 2009;
Gomleksiz and Demiralp, 2012; Pintrich and De Groot, 1990; Maclellan and Soden, 2006; Kaplan, 2014), no study has
been conducted on academic self-regulation at university. The reasons for this are thought to be the different exam
conditions in the special aptitude tests, which contribute to the fact that student levels are not the same, and that
students choose different universities in accordance with their goals. It was understood from examining the

subheadings of the participants’ achievement orientation that
there was a significant statistical difference between the Departments

of Teaching and Coaching regarding the performance avoid orientation. With regard to the performance approach

orientation,
there was a significant statistical difference between the Departments

of Teaching and Coaching, between the Departments of Sport Management and Coaching and between the

Departments of Coaching and Recreation. Regarding the learning avoid orientation,

there was a significant statistical difference between the Departments
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of Teaching and Coaching and between the Departments of Teaching and Recreation. A study conducted on prospective
teachers by Arslan in 2011 showed that there was not a significant relation between the department in which they
studied and their opinion as regards achievement and goal orientation. That is to say, their opinion on goal orientation
did not change according to the department in which they studied. Students participated in educational activities in
accordance with various goals. Their goals affected how they participated, their participation and the maintenance of
participation levels (Arslan, 2011). The reason for this may be that they had different curricula, goals, education and self-
realization levels. It was understood from examining the subheadings of participants’ academic self- regulation based

on their department that
there was a significant  statistical difference between the Departments

of Teaching and Sport Management, between the Departments of Sport Management and Recreation and between the

Departments of Coaching and Recreation regarding the support-taking. With regard to the goal-setting,
there was a significant  statistical difference between the Departments

of Teaching and Recreation, between the Departments of Sport Management and Recreation and between the

Departments of Coaching and Recreation. Regarding the strategy implementation,
there was a significant  statistical difference between the Departments

of Sport Management and Recreation, whereas in the strategy-pursuing a significant statistical difference was seen
between the Departments of Teaching and Recreation, between the Departments of Sport Management and Coaching,
between the Departments of Sport Management and Recreation and between the Departments of Coaching and
Recreation. The reason for this may be that the assessments of students' learning levels in accordance with their goals
and the requirements of their department differ, as do the techniques, methods and teaching models used in a different
course. Consequently, it is proven that achievement orientation and self-regulation are directly related to the gender,
university and department. The reason for this may be the fact that universities and instructors, who aspire to develop
students' professional and personal characteristics and increase students' knowledge and awareness also desire to
make students attain individual self-sufficiency by educating them in accordance with students' goals. SUGGESTIONS 1.
The relation between achievement orientation and academic self-regulation of students could be further evaluated. 2.
The achievement orientation and academic self-regulation of students studying in a Faculty of Sport Sciences and in
other faculties could be compared. 3. Materials and methods, which contribute to the achievement orientation and
academic self-regulation of students in class, and role models which inspire students, could be used as motivational
tools. REFERENCES Akin A. &Arslan, S., (2014). Basari Yonelimleri ile Kararlilik Arasindaki iligkiler [Relations Between
Success Orientations and Stability]. Egitim ve BilimDergisi. Cilt 39 Say1 175 267-274. Ames, C. (1992). Classrooms Goals

Structures and Student Motivation. Journal of Educational Psychology, Vol:84. Arslan A, (2011). Ogretmen Adaylarinin
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Orientations and Constructivist Views]. OMU Egitim Fakiiltesi Dergisi, 30:1. 107-122. Aydin, S. (2012). Proje Tabanli
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[The Effect of Project-Based Learning Environments on Self-Regulation Levels and Self-Efficacy Beliefs of Biology
Teacher Candidates]. Gazi Universitesi Egitim Bilimleri Enstitiisi Ortadgretim Fen ve Matematik Alanlar Egitimi Anabilim
Dali. Doktora Tezi.155. Bouffard, T., Boisvert, J., Vezeau, C. &Larouche, C. (1995). The impact Of Goal Orientation On
Self-Regulation Performance Among College Students. British Journal Of Educational Psychology, 65, 317-329 Ciltas, A.
&Bektas, F. (2009). Motivation And Self-Arrangements Skills Of Primary School Students™ into Mathematics Lesson. An
International Journal Social Sci. And Humanities, 28,152-159. Elliot, A. J. & Murayama, K. (2008). On the measurement
of achievement goals: Critique, illustration, and application. Journal of Educational Psychology, 100 (3), 613-628. Elliot,
A.J. &Mcgregor, H. (2001). A 2x2 Achievement Goal Framework. Journal Of Personality And Social Psychology, 80(3),
501-519 Gémleksiz N.M. &Demiralp D. (2012). Ogretmen Adaylarinin Oz-Diizenleyici Ogrenme Becerilerine iligkin
Goriiglerinin Gesitli Degiskenler Agisindan Degerlendirilmesi [Evaluation of Teacher Candidates' Opinions Regarding Self-
Regulatory Learning Skills in Terms of Variable Variables]. Gaziantep UniversitesiSosyalBilimlerDergisi
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Spor Bilimleri Anabilim Dali. Antalya, 99. Kaplan, A. &Maehr, M. L. (2007). The Contributions and Prospects of Goal
Orientation Theory, EducPsychol Rev., 19:141-184. Kiigiikoglu A., Kaya I. &Turan A, (2010). Sinif Ogretmenligi Anabilim
Dali Ogrencilerinin BasariYénelimi Algilarinin Farkli Degiskenler Acisindan incelenmesi Atatiirk Universitesi ve Ondokuz
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School Teacher Education in Terms of Different Variables Sample of Atatiirk Universty and Ondokuz Mayis University].
Firat Universitesi Sosyal Bilimler Dergisi Firat University Journal Of Social Science Cilt: 20, Say:: 2, Sayfa: 121- 135,
Elazig-2010. Maclellan, E. &Soden, R. (2006). Facilitating Self-Regulation in Higher Education Through Self- Report.
Learning Environments Research, 9, 95-110. Martinez-Pons, M. (2000). Effective Transfer As A Self-Regulatory Process:
implications For Adult Education. Paper Presented At The Royaumont Symposium On Self-Learning, Paris. Odaci H.,
Berber Celik G.&Cikrikgi 0. (2013). Psikolojik Danisman Adaylarinin BasariYénelimlerinin Bazi Degiskenlere Gore
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Ego identity Status Of The University Students. Educational Research And Reviews. Vol. 10(17), Pp. 2447-2454, Pintrich,
P.R. (2000). An Achievement Goal Theory Perspective on Gssues in Motivation Terminology, Theory and Research.
Contemporary Educational Psychology, 25, 92-104. Pintrich, P. & De Groot, A. (1990). “Motivational And Self-
RegulatedLearning components Of Classroom Academic Performans”, Journal Of Educational psychology, Vol. 82, No.1,
Ss, 33-40. Pintrich, P.R., Smith, D.A.F,, Garcia, T. &McKeachie, W.J., (1991). Self-Regulated Learning Strategies,
http://www.jan.ucc.nau.edu. ErigsimTarihi: 25.03.2016. Sagirl, M.0. &Azapagasi E. (2009). Universite Ogrencilerinin
Ogrenmede Oz-Diizenlemeyi Ogrenme Becerilerinin incelenmesi [Examining the Learning Skills of Self-Regulating Self-
Learned by University Students]. Ankara University, Journal Of Faculty Of Educational Sciences, 42(2),129-161. Sagrl,
0.M,, Ciltas, A., Azapagas, E. &Zehir, K. (2010). Yiiksek Ogretimin Oz-Diizenlemeyi Ogrenme Becerilerine Etkisi [The
Effect of Higher Education on Self-Regulation Learning Skills] (Atatiirk Universitesi Ornegi). Mayis Cilt:18 No:2
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Students'Perceptions Of Innovative And Traditional Learning Environments: A Longitudinal study in Secondary
Education, Educational Studies, 38(4), 397-413. Solmaz, A., Yalmanci Giirblizoglu S. &Yel M. (2014). Fen Bilgisi
Ogretmen Adaylarinin Basari AmacYénelimlerinin Cesitli Degiskenler Acisindan incelenmesi [Investigation of Success
Goal Orientations of Science Teacher Candidates in Terms of Variable Variables]. KafkasUniversitesi, e — Kafkas Egitim
Arastirmalari Dergisi, 1 (1), Ss.31-39. Ucar H. (2012).ingilizce Odretmen Adaylarinin Ozyeterlik inanci, Basari Yonelimi ve
Gevrimigi Ogrenme Ortamina Katilim Durumu: Uzaktan iOLP Ornegi [Self-Efficacy of English Teacher Candidates,
Success Orientation and Participation in the Online Learning Environment: Remote IOLP Example], Yiiksek Lisans Tezi.
Uzaktan Egitim Ana Bilim Dali, Sosyal Bilimler Enstitiisii. AnadoluUniversitesi. Eskisehir.2012. 120. Uygun, M. (2012). Oz-
Diizenleme Stratejisi Gelisimi OgretimininYazili Anlatima, Yazmaya Yonelik Oz-Diizenleme Becerisine, Kaliciliga ve
Tutuma Etkisi [Self-Regulation Strategy Development Instruction's Written Narration, Writing Self-Regulation Ability,
Persistence and Tutting Effect.]. Hacettepe Universitesi Sosyal Bilimler Enstitiisi, ilkégretim Ana Bilim Dall,
DoktoraTezi.ss. 172. Yiiksel i. (2013). Ogretimsel Stil Tercihlerinin Oz-Diizenleme Beceri Diizeylerini Yordama Giicii [The
Power of Teaching Style Preferences to Tail Self-Regulating Skills]. Dicle Universitesi Ziya Gokalp Egitim Fakiiltesi
Dergisi, 20 212-229. Zimmerman, B.J. (2000). Attainment Of Self-Regulation: Asocial Cognitive Perspective. In M.
Boekaerts, P.R. Pintrich, &M. Zeidner (Eds.), Handbook Of Self-Regulation (Pp. 13-39). San Diego, CA: Academic pres.
GENIS OZET GIRIS Basari yonelimi teorisi, bireylerin basari kazanmak ve ulagmak igin hedeflerine nasil konsantre
olduklarinin teorisi olarak tanimlanabilir. Onlarin konsantre olmasinin sebepleri, yeteneklerini diizenleme yetenekleri
(Ames, 1992) ve 6grenme nedenlerini algilamalari konusundaki inanglaridir (Pintrich ve digerleri, 1991; Kaplan ve Maehr,
2007, ss.141-184; Pintrich, 2000, s.92-104). Basari hedefi yonelimi, bireylerin basarili olmak igin ihtiyag duyduklari temel
motivasyonu saglar. Yani, 6grencilerin gorevlerinde basarili olmak igin yaptiklari segimlerin arkasindaki nedenlerle
ilgilenmektedir (Kaplan ve Maehr, 2007, ss.141-184; Pintrich, 2000, ss. 92-104). Ogrencilerin neden 6grenmeyle
ilgilendigini ve 6grenme nedenlerini nasil algiladiklarini agiklar (Pintrich ve digerleri, 1991). Kendini diizenleme
kabiliyetini gelistiren egitim ortamlari, 6grencileri kendi kendini diizenleme yetenegi ile yetistirmek igin gereklidir. Kendi
kendini diizenleyen 6grenme, kisinin 6grenmesini ve anlayisini kontrol edebilmesidir. Bunu yapmak igin hedeflerin
belirlenmesi ve bu hedeflere ulagsmada yararl stratejilerin secilmesi ve hedeflere ulasiimasina yonelik stratejilerin ve
sureclerin izlenmesi zorunludur. Kendini diizenleyen 6grenciler gorevlerini kendine giiven ve disiplinle yaklasirlar.
Yeteneklerini ve bilgilerini kavrarlar. Basarili olabilmek icin ihtiya¢ duyduklar bilgiyi ararlar. Bu, basarili olmak i¢in 6z
diizenlemenin ¢ok 6nemli oldugunu ispatlamaktadir (Aydin, 2012, s.155; Zimmerman, 2000, ss.13-35). Oz diizenleme, bir
birey tarafindan bir hedefe ulasmak igin gelistirilen duygular, diisiinceler ve davranislar olarak tanimlanabilir. Ote yandan,
‘akademik’ 6z diizenleme, akademik hedeflere ulagsmak igin bir bireyin aktif biligsel ve davranigsal katilimi olarak
tanimlanabilir (Uygun, 2012, s.131). METOD Bu galismanin amaci, Spor Bilimleri Fakiiltesinde 6grenim goren 6grencilerin
basari yonelimleri ile akademik 6z diizenlemelerinin bazi dediskenlere gére degerlendirilmesidir. Bu amag dogrultusunda
calismaya; Gazi Universitesi, Mugla Sitki Kogman Universitesi ve Selcuk Universitesi Spor Bilimleri Fakiiltesinin
ogretmenlik, spor yoneticiligi, antrenorliik ve rekreasyon bolimlerinde 6grenim goren 1073 6grenci goniilli olarak
katilmistir. Gondilliilerden Sosyo- demografik bilgi formu, 2008 yilinda Elliot ve Murayama tarafindan gelistirilen, Ugar
tarafindan 2012 yilinda Tiirkgeye uyarlanarak gegerlik ve giivenirlik dederi .89 olarak tespit edilen basari yonelimi
Olcegini ve Martinez Pons tarafindan 2000 yilinda gelistirilmis, 2006 yilinda Maclellan ve Soden tarafindan modifiye
edilmis ve Kaplan tarafindan 2014 yilinda Tiirk¢eye uyarlanarak gecerlik ve givenirlik caligmalari yapilan akademik 6z
diizenleme dlcegini uygulamalari istenmistir. Basar Yonelimi Olgegi 12 sorudan olugmaktadir. Olgekte yer alan 1, 3 ve 7.

sorular 6grenme yaklagma yonelimi alt boyutunu; 6, 10 ve 12. sorular performans kaginma yonelimi alt boyutunu; 2, 4 ve
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8. sorular performans yaklasma yonelimi alt boyutunu ve 5, 9, 11. sorular 6grenme kaginma yonelimi alt boyutunu
olusturmaktadir. Olgekte yer alan maddeler 5'li Likert Tipi Olgek 1 “Kesinlikle Katilmiyorum”, 2“Katiimiyorum”,
3“Kararsizim”, 4“Katiliyorum”, 5“Tamamen Katiliyorum” derecelendirme formundadir. Akademik Oz Diizenleme 6lceginde
dért alt boyut bulunmaktadir. Olgekte yer alan 6,7,8,9,10,11,12,13,14,15,16,17,18,19,20 sorulari hedef belirleme alt
boyutunu, 26,27,28,29,30,31,32,33,34,35,36,37,38,39 sorulari strateji uygulama alt boyutunu,
40,41,42,43,44,45,46,47,48,49,50,51,52,53,54 sorulari strateji izleme alt boyutunu ve 21,22,23,24 sorulari destek alma alt
boyutunu olusturmaktadir. Olgegin Cronbach Alfa katsayisi .97 olarak bulunmustur. Olcekte yer alan maddeler 7'li Likert
Tipi Olcek; 1 “Hi¢ Katilmiyorum”, 2 “Kismen Katilmiyorum”, 3 “Katilmiyorum”, 4 “Kararsizim”, 5 “Katiliyorum”, 6 “Kismen
Katiliyorum” ve 7 “Tamamen Katiliyorum” ve “Higbir zaman"dan “Her zaman”a 7’li likert derecelendirme formundadir.
Elde edilen veriler IBM SPSS 22 adli paket program ile kayit edilmistir. Katilimcilara iligkin kigisel bilgiler veren envanter
ortalama puanlari, frekans (f) ve yiizde (%) degerleri tespit edilerek verilmistir. Veriler non parametrik dagihm
gdstermektedir. istatistiki iglem olarak Mann Whitney U, Kruskal Wallis analizi uygulanmigtir. BULGULAR Galigmaya
katilan gondilliilerin basari ydnelimi 6lgedi 6grenme yaklagma yonelimi alt boyutu ortalamasinin 4,01+0,77, performans
kaginma yonelimi alt boyutu ortalamasinin 3,74+0,92, performans yaklagma yonelimi alt boyutu ortalamasinin 3,90+0,81
ve 0grenme kaginma yonelimi alt boyutu ortalamasinin 3,82+0,79 oldugu, akademik 6z diizenleme 06lgedi alt boyut
ortalamalarina bakildiginda; hedef belirleme boyutu ortalamasinin 5,27+0,93, strateji uygulama boyutu ortalamasinin
5,1341,09, strateji izleme boyutu ortalamasinin 5,2311,23 ve destek alma alt boyutu ortalamasinin 5,16 +1,18 oldugu
tespit edilmistir. Katihmecilarin cinsiyetlere gére basari yonelimleri alt boyutlari incelendiginde, performans yaklagsma
yonelimi ve 6grenme kaginma yonelimi ortalamalarinin istatistiksel olarak anlaml farklilik gosterdigi tespit edilmistir.
Katihmcilarin cinsiyetlere gore akademik 6z diizenleme alt boyutlari; destek alma, hedef belirleme, strateji uygulama ve
strateji izleme alt boyutlari ortalamalarinin istatistiksel olarak anlamli farkhlik gosterdigi tespit edilmistir. Katihmcilarin
Universitelerine gore basari yonelimleri alt boyutlar sunulmustur. Basari yonelimleri alt boyutlari incelendiginde;
dgrenme yaklasma yonelimi alt bashdinda, Gazi Universitesi ile Selguk Universitesi, Gazi Universitesi ile Mugla Sitki
Kogman Universitesi, Selguk Universitesi ile Mugla Sitki Kogman Universitesi arasinda, performans kacinma yonelimi alt
bashginda; Gazi Universitesi ile Selcuk Universitesi, Gazi Universitesi ile Mugla Sitki Kogman Universitesi, performans
yaklagma yonelimi alt basliginda; Gazi Universitesi ile Selguk Universitesi, Gazi Universitesi ile Mugla Sitki Kogman
Universitesi arasinda, 6grenme kaginma yénelimi alt bashiginda; Gazi Universitesi ile Selcuk Universitesi, Gazi
Universitesi ile Mugla Sitki Kogman Universitesi arasinda, istatistiksel olarak anlamli faklilik tespit edilmistir.
Katilimcilarin iniversitelerine gore akademik 6z diizenleme alt boyutlar incelendiginde; destek alma alt boyutunda; Gazi
Universitesi ile Selguk Universitesi, hedef belirleme alt boyutunda; Gazi Universitesi ile Selguk Universitesi, strateji
uygulama alt boyutunda; Selcuk Universitesi ile Mugla Sitki Kogman Universitesi, strateji izleme alt boyutunda; Selguk
Universitesi ile Mugla Sitki Kogman Universitesi, arasinda istatistiksel olarak anlamli faklilik tespit edilmistir.
Katilimcilarin bolimlerine gore basari yonelimi alt boyutlari incelendiginde; performans kaginma yonelimi alt boyutunda;
ogretmenlik bolimii ile antrenorliik bélimd, performans yaklasma yonelimi alt boyutuna bakildiginda; 6gretmenlik
bolimd ile antrendrlik bolim, spor yoneticiligi bolimd ile antrendrliik bolimd, antrendrlik bolimi ile rekreasyon
bolimd, 6grenme kaginma yonelimi alt boyutunda; 6gretmenlik bélimdi ile antrendrliik bolimi, 6gretmenlik bolimi ile
rekreasyon boliimi arasinda istatistiksel olarak anlamli fakllik tespit edilmistir. katiimcilarin boliimlerine gore akademik
0z diizenleme alt boyutlar incelendiginde; destek alma alt boyutunda; 6gretmenlik bolimii ile spor yoneticiligi bolimdi,
spor yoneticiligi bolimi ile rekreasyon bolim, antrendrlik boliimdi ile rekreasyon bélimi, hedef belirleme alt

boyutunda; 6gretmenlik bélimu ile rekreasyon boliimi, spor yoneticiligi bolimi ile rekreasyon bolim, antrendrlik
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bolimii ile rekreasyon bolimdi, strateji uygulama alt boyutunda; spor yoneticiligi boliimd ile rekreasyon bolimi, strateji
izleme alt boyutunda; 6gretmenlik bélimii ile rekreasyon bolimi, spor yoneticiligi bolimi ile antrendrliik bélimd, spor
yoneticiligi bolimi ile rekreasyon bélimd, antrendrliik boliimii ile rekreasyon bélimi arasinda istatistiksel olarak
anlamli faklilik tespit edilmistir. SONUC VE ONERILER Sonug olarak; basari yéneliminin cinsiyet, iniversite ve balim;
akademik 6z diizenlemenin cinsiyet, Uiniversite ve bolim ile iliskili oldugu tespit edilmistir. Bu durumun dgrencilerin
mesleki ve bireysel 6zelliklerinin gelisimini amag edinen editmenlerin ve liniversitelerin 6grenciler lizerinde farkindalik
yaratmasi, 6grencilerin amaglari dogrultusunda 6grenme ve egitimlerini gergeklestirerek bireysel olarak farkli
yeterliliklerine ulagmak istemelerinden kaynaklandi§ diisiiniilebilir. Uygulamali ve teorik derslerde 6grencilerin basari
yonelimlerine ve akademik 6z diizenlemelerine katki saglayacak materyal ve yontemlerin kullaniimasi, 6grencilerin
basari yonelimi ve akademik 6z diizenleme becerilerinin gelisimi icin bilgi paylasimin saglanmasi ve 6grencilerin rol
modeller tarafindan etkilenmeleri 6grencilerin geligimine katki saglayabilir. 2 Last, N., Last, N., & Last, N. (2017). Title in
article’s language. Journal of Human Sciences, 14(2), NNN-NNN. doi:10.14687/jhs.v14i2.NNNN 3 Last, N., Last, N., &
Last, N. (2017). Title in article’s language. Journal of Human Sciences, 14(2), NNN-NNN. doi:10.14687/jhs.v14i2.NNNN
4 Last, N, Last, N., & Last, N. (2017). Title in article’s language. Journal of Human Sciences, 14(2), NNN-NNN.
doi:10.14687/jhs.v14i2.NNNN 5 Last, N., Last, N, & Last, N. (2017). Title in article’s language. Journal of Human
Sciences, 14(2), NNN-NNN. doi:10.14687/jhs.v14i2.NNNN 6 Last, N, Last, N., & Last, N. (2017). Title in article’s
language. Journal of Human Sciences, 14(2), NNN-NNN. doi:10.14687/jhs.v14i2.NNNN 7 Last, N., Last, N., & Last, N.
(2017). Title in article’s language. Journal of Human Sciences, 14(2), NNN-NNN. doi:10.14687/jhs.v14i2.NNNN 8 Last,
N., Last, N, & Last, N. (2017). Title in article’s language. Journal of Human Sciences, 14(2), NNN-NNN.
doi:10.14687/jhs.v14i2.NNNN 9 Last, N., Last, N., & Last, N. (2017). Title in article’s language. Journal of Human
Sciences, 14(2), NNN-NNN. doi:10.14687/jhs.v14i2.NNNN 10 Last, N., Last, N., & Last, N. (2017). Title in article’s
language. Journal of Human Sciences, 14(2), NNN-NNN. doi:10.14687/jhs.v14i2.NNNN 11 Last, N, Last, N., & Last, N.
(2017). Title in article’s language. Journal of Human Sciences, 14(2), NNN-NNN. doi:10.14687/jhs.v14i2.NNNN 12 Last,
N., Last, N, & Last, N. (2017). Title in article’s language. Journal of Human Sciences, 14(2), NNN-NNN.
doi:10.14687/jhs.v14i2.NNNN 13 Last, N., Last, N., & Last, N. (2017). Title in article’s language. Journal of Human
Sciences, 14(2), NNN-NNN. doi:10.14687/jhs.v14i2.NNNN 14 Last, N., Last, N., & Last, N. (2017). Title in article’s
language. Journal of Human Sciences, 14(2), NNN-NNN. doi:10.14687/jhs.v14i2.NNNN 15 Last, N., Last, N., & Last, N.
(2017). Title in article’s language. Journal of Human Sciences, 14(2), NNN-NNN. doi:10.14687/jhs.v14i2.NNNN 16 Last,
N., Last, N, & Last, N. (2017). Title in article’s language. Journal of Human Sciences, 14(2), NNN-NNN.
doi:10.14687/jhs.v14i2.NNNN 17 Last, N., Last, N., & Last, N. (2017). Title in article’s language. Journal of Human
Sciences, 14(2), NNN-NNN. doi:10.14687/jhs.v14i2.NNNN
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