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PARENTS’ OPINIONS ABOUT CREATIVE THINKING SKILLS
Abstract
Introduction. Today, in order to adjust the changing world individuals who have creative thinking skills are necessary. Aim of the study. The aim of this paper is to teach parents the meaning of creative thinking and creating home environments enhancing creative thinking skills. Materials and methods. The data were collected through the open-ended questionnaire. A pretest-posttest control group design was used. Results. The results indicated that there were differences between parents groups according to the knowledge level about the creative thinking and creating home environment. Conclusions. Parent education seminars have an impact on parents’ opinions about the creative thinking skills.
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INTRODUCTION 
Societies today require individuals having well-communicating, creative thinking and problem-solving skills (Burris & Garton, 2006; Kaptan, 1999; Richardson, 2003; Temizkan & Bağcı, 2008; Yıldırım, 2006). Therefore, the purpose of education systems is to educate citizens who are responsive their responsibilities and rights, who acquire creative and critical thinking skills, and who are participative, open-minded, cognizant and respectful of the fundamental rights and freedoms of others (Temizkan & Bağcı, 2008).  The Ministry of National Education (MONE) has mandated several major curriculum revisions for elementary education in Turkey. In the 2004-2005 academic year, a curriculum reform was undertaken as part of a comprehensive education reform designed to ensure student-centered education for all in line with the Turkish education system’s stated aim of training well-skilled, productive and creative individuals prepared for the information age and committed to Atatürk’s, the founder of Turkish republic, reforms and democratic values (MONE, 2005).
As an indispensable life skill in the 21st century, creativity has a very important role a child’s individual growth (Sefton-Green, 1999). Creative thinking is one of the necessary skills in order to adapt today’s world. Although technological developments make people’s lives easy, they prevent children from developing creative thinking skills. Many educators suffer from their student’s lack of creative thinking skills, and most of the parents do not aware of creative thinking skills. 
There are many definitions of creativity and creative thinking. The common point of these definitions together is as follows: creative thinking refers to the process of thinking about ideas or situations in an imaginative and unusual manner so as to comprehend them better and react to them in new and constructive ways (Martin, Craft, & Tillema, 2002; Thacker, 1990).  Creative thinking skills are not inherent characteristics; they can be taught and developed by providing appropriate learning environments that reveal the creativity of student (Craft, 2000, Lovless, 2002, Odabaşı, 2004). 
Creative thinking requires people to look at things from new perspectives and to put information, notions and principles together in novel and innovative ways. Creative thinking can be supported by developing a unique set of thinking skills such as problem solving, analyzing, criticizing, and inquiring skills. These skills can be integrated into various subject areas (Wiles & Bondi, 1980).  
Today, primary education is intended not only to teach reading and writing skills to individuals, but to help them assess considerable amounts of information, think both critically and creatively, solve complex problems and communicate effectively (Taneri, 2010). The primary education curricula in Turkey accentuate skills such as critical thinking, creative thinking, communication, problem-solving, research, and decision-making (Curriculum Review Commission [CRW], 2005). Well planned curriculum and effective instruction techniques are not enough to teach the students creative thinking skills. Although the curricula propose to enhance creative thinking skills of students, teachers have to focus on basic knowledge and skill training due to exam-oriented education in Turkey.  Since, well planned curriculum and the teachers’ efforts are not enough to teach creative thinking skills to the students, parental support is necessary and vital. The interaction between teachers and parents has a great influence on creating an effective educational environment (Sabancı, 2009) and students’ achievement (Esa, Razzaq, Yasak, & Omar, 2010; Coleman, 2009). Besides, encouraging home environments, as a way of parental involvement, is more essential than the family’s income, education level, or cultural background (Bokhorst-Heng, 2008). However, parents are unfamiliar with ways that help to develop creative thinking skills and how to participate appropriately in their children’s education.  The development and improvement of creative thinking skills requires that parents have more knowledge. Therefore, the support of the schools to parents to learn the meaning and importance of creative thinking and to create proper home environments that improve creative thinking skills is vital.  
AIM OF THE STUDY
The aim of this study was to scrutinize the knowledge levels of parents on creative thinking skills and on creating home environments that enhance creativity. In addition, this study aimed to test the effects of parent education program on the knowledge levels of parents. The following questions were guided the data collection and data analysis process in this study:
1. What do parents know about creative thinking?

2. What do parents know how to develop creative thinking skills?
3. What do parents know about creating home environments that enhance creativity?
The results of this study may facilitate parents better understand how they provide home environment that encourage creative thinking and may help them to participate in their children’s education. 
MATERIALS AND METHODS
This study targets on 80 parents as research objects, uses an open-ended parents’ opinion questionnaire (POQ) as research tools, and adopts the design of pretest and posttest to collect data and make document analysis. 
RESULTS

 The research results indicate that during the 10-hour session, the knowledge levels of the experimental group parents take part in the parent education program increased.

80 parents who have a child at first grade were participated to this study. Participants were grouped as experimental and control groups. All participants were asked to complete a questionnaire to reveal their opinions about creative thinking skills. Then, the parents in the experimental group were given a-10 hour seminar about creative thinking skills and the same questionnaire was administered to two parents groups again. 
Demographic findings show that all participants were female and housewives. The average age of parents was 32. The demographic findings show that most of the parents had primary and secondary school education. Most parents had completed primary school (K-5) (n = 44, 55%) or graduated from elementary school (6-8) (n =19, 24%). Very few parents have been graduated from high school (n = 14, 18%) or college (n = 2, 2.5%).

According to the pre-test results, there was not a significant difference between knowledge levels of parents in control group and those of parents in experimental group about the creative thinking skills. The experimental group illustrated noteworthy gains on both creative thinking skills and creating home environments versus the control groups. 

The results of data showed that parents’ opinions in the experimental group have changed after the seminar regarding to creative thinking skills. On the other hand, opinions of the control group parents on the creative thinking skills have unchanged. It can be concluded that the awareness of parents about the creative thinking skills was increased after parents were given a seminar. The results also revealed that knowledge levels of experimental group parents were further than those of control group parents in relation to creating home environments to encourage child’s creative thinking skills.
The results revealed that in the pretest most of the parents (both experimental and control group) have left unanswered the question of “What kind of home environments encourage creative thinking skills?” On the other hand, the answers of the parents in the experimental group have changed. 
CONCLUSIONS
 This study demonstrates that the parents were unfamiliar with the creative thinking skills and they did not know how to create appropriate home environments that enhance creative thinking skills. The study also shows continuing educational attempts of the researcher to explain parents the meaning of creative thinking and to teach the parents the way of creating home environments in which children develop creative thinking skills. 

This study demonstrated that both the emotional and physical environment of home can contribute to the improvement of creative thinking skills. When the parents are aware of the effects of toys, equipments, games and activities on children’s creative thinking skills, they can easily create ‘creativity-developer’ home environments. In addition, they can understand the impact of asking questions on children creativity and can learn to look from a different perspective to ‘silly’, ‘childish’, and ‘nonsense’ questions of the children. 
According to the results, the parent education seminar has a great influence on knowledge levels of parents. It can be concluded that the education seminar of parents was effective. No matter how well the curriculum planned it cannot be reach full success without parental support. Since the success of students in the school is affected by parent involvement,  teachers who want to increase the parent involvement try to arrange seminars for the parents and to get rid of cultural differences between the home and school environments. It can be concluded that the parent education seminar was very functional for parents to learn the ways of generating home environments that promote creative thinking skills.
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